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ABSTRACT 

The 3-year Secondary Level Teacher Training Program 
is intended to train special education teachers for students with 
mild disabilities at the middle and high school levels. The program 
included both certification and masters degree components and was 
structured to encourage students to obtain both. Results of a survey 
of Oregon secondary special education programs and services found 
that most secondary special education teachers had been trained in 
programs with an elementary education focus. Program goals include 
student recruitment, program implementation and evaluation, and model 
dissemination. Results are presented in tabular fori? showing program 
competencies and program courses, a summary of evaluation procedures, 
a summary of program competency assessment data, and practica 
evaluations from cooperating teachers. The major portion of the 
document consists of appendixes including course outlines, the 
program evaluation tools, and a sample final supervised field 
experience contract. (DB) 
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INTRODUCTION 



The purpose of this project has been to train 
secondary special education teachers who will 
provide students with mild disabilities with an ap- 
propriate middle and high school education, and will 
facilitate their transition from school into adult life 
in their communities. The program included both 
certification and masters degree components and was 
structured in a manner that encouraged students to 
obtain both. 

A major foundation for the development of this 
project was the design and implementation of an ex- 
tensive survey of secondary special education 
p rograms and services throughout die state of Oregon 
(Halpern & Benz, in press). Around 90% of all spe- 
cial education administrators and secondary special 
education teachers in Oregon responded to the sur- 
vey, providing a dear and comprehensive picture of 
current strengths and weaknesses* 

One of the major findings of this study was that 
die majority of secondary special education teachers 
in Oregon have been trained in university programs 
which have an elementary focus. This results in 
teachers who are trained in elementary basic skills 
remediation techniques rather than in techniques ap- 
propriate to high school age youth who are more dif- 
ficult to serve appropriately because of the greater 
complexity of their educational and interpersonal 
needs. Oregon teachers also identified many sig- 
nificant gaps between the needs of their students with 
disabilities and the services that were presendy being 
provided 

Gaps were found to exist in four basic areas: the 
content of instruction, mainstreaming and coordina- 
tion, documentation of educational outcomes, and 
transition services and programs. • The specific 
problems identified in each of these areas served as 
an important contextual foundation for development 
of this project's teacher training program. 

Instructional content Evaluation of instruc- 
tional content led to die unhappy conclusion that 
both academic and nonacademic curricular 
opportunities were often unsatisfactory. In the 
academic area, an inordinate amount of effort was 
being spent on the remediation of basic academic 
skills, rather than providing at least some instruction 
in the "learning strategies" that have been shown to 



enhance the mainstreaming potential for many 
adolescents with learning disabilities (Alley & Desh- 
ler, 1979; Deshler, Warner, Schumaker, Alley* & 
Clark, 1984). In the nonacademic arena, teachers also 
indicated unfamiliarity with both instructional tech- 
niques and curriculum material; for teaching voca- 
tional and independent living skills to their many 
students who needed instruction in these areas. 
Similar problems have been identified by Wimmer 
(1981), and Kokaska and Brolin (1985). 

Mainstreaming and coordination. Problems 
with mainstreaming emerged with respect to the 
relationships between special education and both 
regular academic education and vocational education. 
More than a decade ago, Clark (1975) pointed out 
thai die mainstreaming movement that had evolved 
for elementary age pupils did not necessarily provide 
an adequate model at die secondary level. .The 
Oregon study identified four major barriers to effec- 
tive mainstreaming: (1) pupils with disabilities did 
not have die prerequisite entry skills necessary to 
benefit from regular classes; (2) regular education 
teachers did not have the skills or the time to modify 
their instructional procedures in order to accom- 
modate pupils with disabilities; (3) regular education 
teachers were not motivated to teach pupils with dis- 
abilities; and (4) even in those instances where 
mainstreaming might have worked, the process was 
impeded because no one was assigned responsibility 
for coordinating efforts in this area. 

Documentation of educational outcomes. 
Documentation problems were identified in two 
areas: (1) program planning, as recorded through 
jQEPs; and (2) school-leaving documentation, as 
recorded through diplomas or other types of certifi- 
cates. The major planning problem identified was a 
lack of procedures for opening up the full range of 
available opportunities to each pupil. Data from the 
Oregon study indicated large gaps in many cur- 
riculum areas between availability and utilization of 
educational opportunities. At die exit end of the con- 
tinuum, problems were identified with respect to the 
awarding of diplomas. Many pupils who could not 
earn a regular diploma received only " certificates of 
attendance" when leaving school. Most people 
viewed this as unsatisfactory, suggesting that some 
form of "modified diploma" should be offered in con- 



5 



junction with fulfilling the conditions specified in a 
well-developed IEP. Lack of sufficient and ap- 
propriate parental involvement was also identified as 
a major problem with respect to both of these plan* 
ning and documentation issues* 

Transition programs and services. Current ap- 
proaches to transition are reflected in a "bridges" 



model (Halpern, 1985; Will, 1984) which identifies 
high school as the foundation for transition and three 
types of adult service agencies as bridges between 
school and adult life in the community. Figure 1 
provides a graphic representation of this model. 
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Figure 1 
A Model of Transition Services 



As tins model suggests, high school provides the 
springboard for provision of transition services and 
the achievement of transition outcomes. The Oregon 
study identified five major problems which current- 
ly impede the transition process: (1) a tendency to 
focus transition services primarily on employment, 
excluding attention to the other important dimen- 
sions of community adjustment; (2) the lack of as- 
signed responsibility to anyone for coordinating 
transition services; (3) the lack of formal written 
agreements between schools and adult service agen- 
cies identifying roles and responsibilities in the tran- 
sition process; (4) a lack of parental involvement as a 
major contributor to the transition process; and (5) 
the lack of follow-up and follow-along studies of high 



school terminators in order to document the impact 
of transition services. 

Summary. These four areas of concern (cur- 
riculum, program coordination, documentation, and 
transition) within Oregon's secondary special educa- 
tion programs provided a foundation for the develop- 
ment of a teacher training program to address these 
concerns. The next section of this report details the 
goals and objectives of this project which guided the 
development of a teacher training program at the 
Univeristy of Oregon over the three-year grant 
period 
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GOALS AND OBJECTIVES 

Goal 1: Develop Program and Recruit Students 

3* Articulate program and curriculum requirements; 



1. Refine the model of secondary education for 
students with disabilities; 

2. Review secondary level special education teacher 

training programs in other universities, keeping 
in mind both University requirements and 
certification requirements; 



4* Develop preliminary course outlines, lectures, and 
materials; 

5* Negotiate practicum sites and arrangements; and 
6. Recruit first class of students. 



1* Develop criteria and procedures for formative 
evaluation; 



2. Implement and evaluate the program; 

3. Revise the program, based on evaluation; 



GoA 2: Implement and Evaluate Program 

4. Recruit second class of students; 

5. Develop placement network* for giaduates; and 

6. Implement placement network with first class of 



graduates. 

Goal 3: Refine and Disseminate Model 



1. Implement and evaluate revised curriculum; 

2. Develop criteria and procedures for summative 
evaluation; 

3. Conduct follow-up evaluation with graduates; 

4. Revise curriculum, based on formative and 
summative evaluations; 



5. Prepare and distribute project materials to other 

teacher training programs and SEA's; 

6. Implement placement network with second class 

of graduates; and 

7. Recruit third class of students. 



RESULTS 

Goal 1: Develop Program and Recruit Students 



Program Development 

Program description* During the three-year 
grant period, 24 broad competencies were developed 
to structure the instructional and practicum experien- 
ces that were provided to students in this program. 
These competencies, along with courses which ad- 
dress them, have passed through many stages of in- 
ternal and external review, including a major effort 
that was provided by a group known as the Consor- 
tium for Improvement of Public Education. Mem- 
bers of the Consortium included special education 
teachers and administrators, university faculty and 
students, parents of children with disabilities, and 
employers. This group worked for three months on 



an early version of the program and offered their en- 
dorsement in January 1985. 

The 24 competencies, grouped into seven broad 
categories, are specified below: 

A. Initial Assessment of Pupils and Formulation of 
Goals and Objectives 

1. Assess the current performance of pupils in 
academic and nonacademic areas using for- 
mal and informal assessment tools and obser- 
vation. 

2. Formulate goals and objectives for individual 
pupils consistent with die assessment data in 
academic and nonacademic areas. 

3. Formulate Individual Educational Plans 
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(IEPs). 

B. Curriculum and Instruction 

4. Design instructional programs in academic 
and nonacademic areas tor the implementa- 
tion of DEPs, 

5. Evaluate, select, modify, create, and utilize 
appropriate instructional materials in aca- 
demic and nonacademic areas* 

6. Use a variety of systematic teaching strategies 
with individuals, small groups, and large 
groups with the least restrictive environment, 
including community-based instruction when 
appropriate. 

C. Behavior and Classroom Management 

7. Utilize behavior management techniques as 
needed to maintain a positive teaching en- 
vironment 

S. Organize classroom experiences efficiently so 
that the amount of time spent on instruction- 
al activities is maximized, 

D. Evaluation of Pupil Progress and Program 
Effectiveness 

9. Design and utilize data systems to monitor 
pupil progress in academic and nonacademic 
areas. 

10. Communicate pupil progress to parents/guar- 
dians, pupil, and other school staff members. 

11. Design and utilize evaluation systems to 
monitor program effectiveness* 

E. Utilizing School Resources 

12. Provide other school staff memben (e.g„ 
aides, peer tutors, volunteers, parents, and 
regular classroom teachers) with programs 
for instructing handicapped pupils in the 
least restrictive environment 

13. Manage support staff (e.g., aides, volunteers) 
in the educational environment, including 
the establishment of role descriptions, assign- 
ment of responsibilities, training, and 
provision of feedback on performance. 

14. Coordinate the roles of school staff members 
serving handicapped pupils. 

15. Facilitate the academic, administrative, and so- 
cial integration of handicapped pupils with 
nonhardicapped pupils and their teachers in 
the least restrictive environment 



F. Transition to Community and Work Life 

1C. Provide handicapped pupils and their families 
with information about available community 
services (:.g., mental health, vocational 
rehabilitation, community colleges, and so- 
cial welfare agencies). 

17. Formulate Individual Transition Plans (TTPs). 

18. Work cooperatively with community agencies 
which provide services to handicapped adoles- 
cents and adults. 

1 Q . Provide community-based instruction when 
appropriate for handicapped adolescents. 

20. Provide community-based work experience 
when appropriate for handicapped adoles- 
cents. 

21. Assist handicapped adolescents in the transi- 
tion process through appropriate counseling* 
referral, and participation on transition 
teams. 

G. Educational and Legal Foundations 

22. Recognize the various types of handicapping 
conditions and the factors that contribute to 
various handicapped conditions. 

23. Recognize the range of services that need to 
be offered to handicapped adolescents and 
adults. 

24. Recognize the legal foundations outlined by 
the Education of the Handicapped Act and 
other federal legislation for providing educa- 
tion to handicapped adolescents and adults. 

Through a series of courses and practica, students 
are provided numerous opportunities to master these 
24 competencies. A complete set of course outlines 
is included in Appendix A. Table 1 shows the 
relationship between these courses and the 24 
program competencies. Students are evaluated on 
their knowledge mastery of these competencies in 
didactic courses and are evaluated on their applica- 
tion of these competencies in the practicum settings. 
A detailed description of these evaluation procedures 
is presented later in this report * 
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Tabid 

Program Competencies and Program Courses Matrix 



Program Courses 



Program Competencies 


Academic Instruction 


Assessment Practices 


Behavior Management 


Facilitating Mainstreaming 


Facilitating Transitions 


Independent Living/Social 


a 

o 

s 

m 

i 

V) 


Practkum I: Reading 


Practkum II: Methods 


Practkum III: FSFE 


Program Management 


Psychology of Exceptionality 


Reading Instruction 


Vocational Instruction 


A. 

Initial Assessment and 
Formubtion of Goals 
and Objectives 


1. Assess the current performance of pupils in 
academic and nonacademic areas using for- 
mal and informal assessment tools and ob- 
servation. 


• 


• 


• 






• 


• 


• 


• 






• 


• 


2. Formulate goals and objectives for individual 

Dtioflt comittfiiit with th* HSdtmtfit A*r* 
in academic and nonacademic areas. 


• 


• 








• 


• 


• 








• 


# 


3. Formulate Individual Educational Plans 
(IEPs). 




















• 








B. 

Curriculum 


a 

3 
J 

I 


4. Design instructional programs in academic 
and nonacademic areas for the implemen- 
tation of IEPs. 












• 


• 


• 








• 




5. Evaluate, select, modif/, create, and utilize 
appropriate instructional materials in 
academic and nonacademic areas. 


• 










• 


• 


• 








• 




6. Use a variety of systematic teaching strategies 
with individuals, small groups, and largt 
groups with the least restrictive environ- 
ment, including community-based instruc- 
tion when appropriate. 














• 


• 








• 




C. 

Behavior and 


u' 

I 

J. 


5 


7. Utilize behavior management techniques as 
needed to maintain a positive teaching en- 
vironment. 














• 


• 




• 








8. Organize classroom cr ♦ jriences efficiently so 
that the amount of time spent on instruc- 
tion activities 1% maximized. 






• 










• 




• 








D. 

Evaluation of 
Student Progress 
and Program 
Effectiveness 


9. Design and utilize data systems to monitor 
pupil progress in academic and non- 
academic areas. 


• 


• 


• 






• 


• 


• 








• 


• 


10. Communicate pupil progress to 
parents/guardians, pupils, and other school 
staff members. 




• 


• 


• 




• 


• 


• 




• 








11. Design and utilize evaluation systems to 
monitor program effectiveness. 




• 
















• 
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Program Courses 





Table 1 (continued) 

Program Competencies 


S 

•si 

.a 
E 

1 

< 


Assessment Practices 


C 

I 

; 

< 

J 
* 


> .3 

s 

•3 
.3 

i 


Facilitating Transitions 


Independent Living/Social 
Skills Instruction 


Practkum I: Reading 


Practkum II: Methods 


Practkum III: FSFE 


** 
t 
* 

E 
i 

23 
E 

a. 


Psychology of Exceptionality 


Reading Instruction 


Vocational Instruction 


E. 

Utilizing School Resources 


12. Provide other school staff members (eg., 
aides, peer tutors, volunteers, parents, and 
regular dassroom teachers) with programs 
for instructing handicapped pupils in the 
least restrictive environment. 






• 


• 








• 


• 


• 








13. Mancte support utti (e*., aides, volunteers) 
in the educational environment, including 
the establishment of role descriptions, as* 
signroent of responsibilities, training, and 
provision of feedback on performance. 


















• 


• 








14. Coordinate the roles of school staff mem* 
bers serving handicapped pupils. 








• 








• 


• 


• 








15. Facilitate the academic, administrative, and 
social integration of handicapped pupils 
with nonhandicapped pupils and their 
teachers in the least restrictive environ* 
menu 


• 






• 




• 




• 


• 


• 


• 


• 


— 
• 


F. 

Transition to Community and Work Life 


14. Provide handicapped pupils and their 
families with information about available 
community services (e*., mental health, 
vocational rehabilitation, community col* 
leges, and social wdfcre agencies). 




























17. Formulate Individual Transition Plans 
(TTPs). 










• 


• 






• 








• 


18. work cooperatively with community agen* 
des which provide services to handicapped 
adolescents and adults. 


























— 


19. Provide community based instruction when 
appropriate for handicapped adolescents. 


























20. Provide community based work experience 
when appropriate for handicapped adoles- 
cents. 










• 


• 






• 








• 


21. Assist handicapped adolescents in the transi- 
tion process through appropriate counsel* 
ing, referral, and participation on transition 
teams. 










• 


• 






• 








• 


Legal 
s 


22. Recognize the various types of handicapping 
conditions and the factors that contribute 
to various handicapped conditions. 


• 


• 




• 


• 












• 






G. 

nal and 
ndauon 


23. Recognize the range of services that need to 
be offered to handicapped adolescents and 
adults. 


• 


























Educatio 
Fou 


24. Recognize the legal foundations outlined by 
the Education of the Handicapped Act and 
other federal legislation for providing ' 
education to handicapped adolescents and 
adults. 
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Program organization. The Secondary Special 
Education Program offers students three program op- 
tions from which to choose: (1) the Basic Handi- 
capped Learner Endorsement, (2) the Standard 
Handicapped Learner Endorsement, and (3) a Masters 
Degree in Special Education and Rehabilitation. 
Whether students pursue a single program offering or 
a combi n atio n of offerings depends upon their pre- 
vious educational experiences and current career ob- 
jectives. 

The Basic Handicapped Learner Endorsement 
(BHLE) is a state-approved special education endor- 
sement program in Oregon which sets minimum 
standards for the certification of teachers* The BHLE 
program consists of 36 required credit hours with a 
major emphasis on secondary special education 
methods* Of the 36 credit hours, almost half of the 
hours (25) are devoted to practicum placements 
designed to give students hands-on experience in 
teaching pupils with disabilities. £he other 21 credit 
hours are devoted to didactic courses which arc de- 
signed to provide students a sound knowledge base 
for their practicum efforts. 

The Standard Handicapped Learner Endorsement 
(SHLE) is required of all special education teachers 
who have taught for 1 onger than six years in Oregon, 
Students interested in obtaining the SHLE who hold 
a current Basic HLE are required to complete 21 ad- 
ditional credits of special education course work. 
These credits may be selected from any appropriate 
combination of special education courses, practica, 
and eleoives. Since many currently certified secon- 
dary special education teachers obtained their train- 
ing in programs with an elementary emphasis, the 



Secondary Special Education Program offers these 
teachers an opportunity to obtain their advanced 
certification by completing courses for the SHLE 
which have a distinctly secondary emphasis. Stu- 
dents who complete their Basic HLE through the 
Secondary Special Education Program can also com- 
plete the \ iquirements for a Standard HLE through 
this program. 

Interested students may also complete a Masters 
Degree through the Secondary Special Education Pro- 
gram. Students may obtain a masters degree in con- 
junction with a basic or standard handicapped le?mer 
endorsement program or they may obtain a masters 
degree alone. To obtain the masters degree by itself, 
students are required to complete a 48-credit program 
of courses, practica, electives, and a masters project. 
Many of the courses required for the masters degree 
are die same as the courses required for the Basic 
HUB, so students who want to combine earning an 
endorsement with earning a masters degree can do so 
with a total program of 57 credit hours, just 21 credit 
hours beyond the Basic HLE requirements. These 
additional 21 hours that are required for the masters 
degree can also apply toward the Standard HLE re- 
quirement This means that students who want to 
complete a Basic and a Standard HLE along with a 
masters degree can do so with a program of 57 credit 
hours of study or approximately four terms of course 
work. Most students, in fact, elect this option which 
results in program graduates who are trained far 
beyond the minimum requirements that are stipu- 
lated for the Basic HUE. The precise distribution of 
courses across program options is presented in Table 
2. 



Table 2 

Course Work and Practicum Options 



Combined 



Course Title 


Credits 


Master's 


BHUE 


BHUE and 
Master's 


Advanced Psychology of Exceptionality 


(3) 


X 


X 


X 


Behavior Managemett: 


(3) 


X 


X 


X 


Proeram Minao^menr 


tii 




V 


v 


An Assessment Course 


(3) 


X 




X 


Reading Instruction for the Handicapped 


(3) 


X 


X 


X 


Practicum I 


(3) 


X 


X 


X 


Academic Instruction for Adolescents with 
Mild Disabilities 


til 


Y 
A. 


V 


v 


Vocational Instruction for Adolescents with 
Mild Disabilities 


(3) 


X 


X 


X 


Independent Living/PgrsnnakSocial SkilU 
Instruction for Adolescents with Mild Disabilities 


(3) 


X 


X 


X 


Practicum: Methods 


(3) 


X 


X 


X 


Final Supervised Field Experience 


(9) 


- 


X 


X 


Practicum m 


(3) 


X 


- 


- 


Facilitating Mainstream ing 


(3) 


* X 




X 


Facilitating Transitions from School to 
Community Life 


(3) 


X 




X 


Profession** Seminar 


(3) 


X 




X 


Electives 


(6) 


X 




X 


Master's Project 


(3) 


X 




X 


TOT ' * 




48 


36 


57 
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The Secondary Special Eduction Program is lo- 
cated in the Division of Special Education and 
Rehabilitation at the University of Oregon. The 
Division of Special Education and Rehabilitation is 



one of several divisions in the College of Education. 
Figure 2 portrays the organizational structure of this 
program within the College of Education. 



College of Education 



Other 




Divisions 





Division of Special 
Education and Rehabilitation 



Center on Human 

Development 
1 



Other Special Education 
Training Programs 



Secondary Level Teacher 
Training Program 



Research and 
De m onstr at ion Projects 



Figure 2 
Administrative Organization 



Practicum facilities. The Secondary Special 
Education Program has cooperative arrangements 
with the three local school districts to provide prac- 
ticum sifts for the program's students. Practicum 
sites are available in both middle and high schools in 
all cooperating districts* 

During the first practicum, students work on a 
one-to-one basis with a single pupil in the academic 
area of reading. The emphasis in this practicum is 
on individual assessment, program planning, and 
implementation of well-sequenced, systematic in- 
struction* During the second practicum, students are 
assigned a single academic class in a high school 
resource room program. The emphasis in this prac- 
ticum is on preparing the student to gradually take 
over the instruction of that one class* By the end of 
the practicum, students will be responsible for all les- 
son planning and instruction in that one class* This 
practicum prepares students for die Final Supervised 
Field Experience (FSFE) where they assume full 
responsibility for as many as four classes. During the 
third practicum. the FSFE, students spend a majority 
of each day (5 hours) in a secondary resource room 
program in a public school. Throughout the prac- 
ticum, students have the opportunity to teach a 



variety of classes, both academic and nonacademic 
(e.g., vocational, independent living skills, com- 
munity-based work experience), and work with many 
pupils in various size groups (individual to large 
group). This practicum also addresses the noninstruc- 
tional roles of a teacher, including managing inap- 
propriate pupil behavior, supervising aides and 
volunteers, working with parents, collaborating with 
employers and adult service agencies, developing 
good IEPs and ITPs, and evaluating program out- 
comes. 

In addition to public school practicum place- 
ments, the program has arrangements with the local 
community college to provide practicum settings for 
students interested in gaining experience in teaching 
adults with disabilities. Students in the program also 
have access through their practicum placements to 
other adult service agencies that are partners in the 
transition process. The vocational rehabilitation 
agency, several vocational training programs, and the 
mental health/mental retardation agency all par- 
ticipate cooperatively with both the public schools 
and the community college in the provision of tran- 
sition services. Students in the teacher training 
program participate in these cooperative ventures 
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during their practicum experiences. 

Each of the practica is accompanied by a weekly 
seminar which provides a forum for problem-solving 
and an opportunity for additional instruction in sys- 
tematic teaching techniques. 

Student Recruitment 

In response to all recruitment efforts during the 
first two years of actual program implemenation 
(years two and three of the grant period), a total of 
29 applications were received A selection commit- 
tee composed of three faculty members inde- 
pendently rated each applicant according to a 
pre-established rating system. Each applicant was 
rated in five areas: (a) the relevance of the applicant's 
undergraduate degree, (b) the applicant's grade point 
average (GPA) for the last two years of undergraduate 
work, (c) the relevance of the applicant's work ex- 
perience, (d) the applicant's professional recommen- 
dations, and (e) the relevance of the applicant's 
written personal statement indicating interest in 
secondary special education. After each committee 
member independently rated the applicants, the 
committee met as a group to reach concensus on 
which applicants to accept During the first year of 
program implementation (second year of the grant 
period), the committee accepted eight applicants for 
the new program. During the second year of 
program implementation (third year of the grant 
period), 10 students were accepted. A third class of 
students is currently being recruited for the nest 
academic year. 

Recruitment efforts have centered on personal 



contact with individuals or groups who might be in- 
terested in the program. One group that was targeted 
is students who are in their final year of under- 
graduate preparation for regular secondary level 
teaching. These students are often interested in ob- 
taining additional endorsements for their teaching 
certificates in order to increase their employment 
possibilities. A second targeted group was secondary 
special education teachers who already hold a Basic 
Handicapped Learner Endorsement but who do not 
have the standard endorsement As mentioned 
before, many of these teachers have received their 
training at die elementary level, even though they 
are teaching in secondary programs. A third targeted 
group was currently employed regular secondary 
level teachers who are interested in obtaining train- 
ing in the area of special education. 

Project staff nude presentations at local and state 
conferences which are frequently attended by the 
groups mentioned above. Staff also visited education 
classes on university campuses to contact- students 
who are currently receiving training in secondary 
education. Also, die University's Graduate Records 
Office has included information about the program 
to any persons who request information about 
graduate or certification programs in special educa- 
tion. 

Stipends provided through this grant have been 
used as incentives in recruiting high quality students 
to the program. These awards were restricted to stu- 
dents who were accepted into either die Basic Hand- 
icapped Learner Endorsement and/or the masters 
degree programs on a full-time basis. 



Goals 2 and 3: Implement, Evaluate, and Refine Program; Disseminate Information 



The program described in the previous section of 
this report incorporates the changes made in the 
original program model as a result of extensive 
evaluation conducted over a two-year period. Chan- 
ges were made in the program in two stages: once 
at the end of die first year of program imple- 
mentation and once at the end of the second year of 
program implementation. The evaluation proce- 
dures and some of the changes that resulted from the 
evaluation are described in this section of the report 

The collection of evaluation data is viewed as es- 
sential to the effective and efficient implementation 
and ongoing improvement of the program. A variety 
of evaluation procedures, both formative and sum- 
mative, have already been developed and employed 



in order to provide a data-based foundation for 
monitoring and improving the program. These data 
are collected at multiple points in time from multi- 
ple audiences and, together, measure the degree to 
which: (a) the highest quality students are recruited, 
admitted, and retained; (b) tta program's coursework 
and practicum experiences provide teacher-trainees 
with the knowledge and skills that are specified in 
the curriculum; and (c) the program's graduates have 
acquired the competencies needed to function effec- 
tively in actual job situations. The type of evaluation 
information that has been or will be collected is sum- 
marized in Table 3. The evaluation tools identified 
in Table 3 for Evaluation Categories One and Two 
are included in Appendix B. The tools for Category 
Three are currently being developed. 
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Table 3 

Summary of Evaluation Procedures 



Evaluation Question 



Evaluation Tod 



Source of Information 



When 



Evaluation Category 1: 

1.1 How successful was the recruitment effort? 

1J2 How many applicants were accepted for 
admission? 

13 How mam/, students completed the program? 



1.4 How many students sought and accepted 
employment in special education? education? 



Student recruitment, admission, and retention 

Student Recruitment Report Program Admissions Committee 
Student Recruitment Report Program Admissions Committee 



Student application Hies at 
Teacher Certification Office 

Student communication with 
program faculty and Career 
Planning tc Placement Office 



Teacher Certification Office 



Program faculty and Career 
Planning and Placement Office 



Evaluation Category 2: Program implementation and monitoring 



2.1 Do students attain the knowledge and skills 
specified in coursework? 

Z2 Do students attain the knowledge and skills- 
specified in practica? 

2.3 How well do practicum experiences meet 
the needs of teacher-trainees? 

2.4 What is the quality of faculty teaching? 



2.5 What is the quality of practicum 
supervision? 

2.6 How well do individual courses and practica 
contribute to the overall goals of the program? 

17 Do students attain the competencies specified 
in the program? 



Course grades Course Reaction 
Inventory (CRI) Supplement 

Practice competency checklists 
CRI supplement 

Practicum satisfaction 
questionnaires 

Course Reaction Inventory 
(CRI) supplement 

Practicum satisfaction 
questionnaire 



Program faculty and students 
Practicum supervisor and students 
Students and cooperating teachers 
Students 
Students 



Course importance questionnaire - Students 
Exit interview 

Program competency assessment - Students 
Exit interview 



Evaluation Category #3: Program effectiveness and impact 



3.1 Are graduates presently employed in 
positions that reflect their training? 

3.2 How do graduates rate the adequacy of 
their preparation and effectiveness? 

33 How do employers rate the preparation 
and effectiveness of graduates? 

3.4 Are coursework and practica relevant for 
the job entry demands and conditions that 
exist in secondary special education classrooms? 

3.5 Are program competencies compatible with 
the job entry demands and conditions that exist 
in secondary special education classrooms? 



Graduate follow-up questionnaire Graduates 



Graduate follow-up questionnaire Graduates 



Graduate follow-up questionnaire Immediate supervisors 



Graduate follow-up questionnaire Graduates 



Graduate follow-up questionnaire Graduates 



Annually 
Annually 

Annually 

Annually 

Quarterly 
Quarterly 
Quarterly 
Quarterly 
Quarterly 
Annually 
Annually 



Tri- 

Annually 
Tri- 

Annually 
Tri- 

Anmially 
Tri- 

Annually 



Tri- 

Annually 
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Course and Practicum Evaluation 

For each course they took, students were asked to 
complete the University's Course Reaction Inven- 
tory (CRI) form and a supplementary form which ad- 
dressed the students 9 assessments of how well the 
course objectives were met and how competent they 
felt about their own skills in the areas being addressed 



through course objectives. In every practicum, both 
the students and the cooperating teachers completed 
an evaluation form at the end of the practicum. 
Project staff conducted final group interviews with 
the first two classes of students and gathered anec- 
dotal information as well as a written evaluation from 
each student. Table 4 presents a summary of the 



Table 4 



Summary of Program Competency Assessment Data 



Competency 
Area 



How well Competency was addressed by the 
program . 



Program Competency 



Student's strength on competency afte 
completing the program 



I o g 

ill 



1. Assess the current performance of pup Ot 

in academic and nonacademic areas 
using formal and informal assess me n t 
tools and observation. 

2. Formulate goals and objectives for in- 
dividual pupils consistent with the as- 
sessment data in academic and 
nonacademic areas. 

3. Formulate Individual Educational Plans 
(IEPs). 
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4. Design instructional programs in 
academic and nonacademic areas for 
the implementation of IEPs. 

5. Evaluate, select, modify, create, and util- 

ize appropriate instructional materials 
in academic and nonacademic areas. 

6. Use a variety of systematic teaching 
strategies with individuals, small 
groups, and large groups with the least 
restrictive environment, including 
community-based instruction when 
appropriate. 
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Utilize behavior management techniques 
as needed to maintain a positive teach- 
ing environment. 

Organize dassroom experiences effi- 
ciently so that the amount of time 
spent on instruction activities is maxi- 
mized 
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9. Design and utilize data systems to 
monitor pupil progress in academic 
and nonacademic areas.' 

10. Communicate pupil progress to 
parents/guardians, pupils, and other 
school staff members. 

11. Design and utilize evaluation systems to 

monitor program effectiveness. 
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Table 4 (continued) 



How well Competency was addressed by the 
program 



Student's strength on competency after 
completing the program 



Competency 
Area 



Program Competency 



T 
1 2 



3 



o 



12. Provide other school staff members 
(eg., aides, peer tutors, volunteers, 
parents, and regular classroom 
teachers) with programs for instructing 
handicapped pupils in the least restric- 
tive environment 

13. Manage support staff (e£., aides, volun- 

teers) in the educational environment, 
including the establishment of role 
descriptions, assignment of respon- 
sibilities, training, and provision of 
feedback on performance. 

14. Coordinate the roles of school staff 
members serving handicapped pupils. 

15. Facilitate the academic, administrative, 
and social integration of handicapped 
pupOs with nonhandicapped pupils and 
their teachers in the least restrictive en- 
vironment. 
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16 .Provide handicapped pupOs and their 
families with information about avail- 
able community services (eg., mental 
health, vocational rehabilitation, com- 
munity colleges, and social welfare 
agencies). 

17. Formulate Individual Transition Plans 
(ITPs). 

18. Work cooperatively with community 
agencies which provide services to 
handicapped adolescents and adults. 

19. Provide community based instruction 
when appropriate for handicapped 
adolescents. 

20. Provide community based work ex- 
perience when appropriate for hand- 
icapped adolescents. 

21. Assist handicapped adolescents in the 
transition process through appropriate 
counseling, referral, and participation* 
on transition teams. 
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22. Recognize the various types of hand- 
icapping conditions and the factors that 
contribute to various handicapped con- 
ditions. 

23. Recognize the range of services that need 

to be offered to handicapped adoles- 
cents and adults. 

24. Recognize the legal foundations out- 
lined by the Education of the Handi- 
capped Act and other federal legislation 
for providing education to hand- 
icapped adolescents and adults. 
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students 9 responses over a two year period to ques- 
tions which asked how well each of the program's 24 
competencies was addressed in the program and how 
strong students felt on each competency at the end 
of the program. The percentages above each rating 
indicate the percentage of students that gave that 
response for that competency. 

As Table 4 shows, a majority of the students (50% 
or more) rated 21 of the 24 program competencies as 
being adequately or thoroughly addressed (rating of 3 
or 4). Twelve of those 24 competencies were rated 
by 80% or more of the students as being adequately 
to thoroughly addressed Only 3 of the 24 competen- 
cies were rated by the majority of students as being 
not addressed or only pan aally addressed (rating of 1 



or 2). In terms of the students' self-perceived strength 
on each competency after completing the program, 
the majority of students indicated that they felt their 
own strength was satisfactory or better (rating of 2. 
3, or 4) on all 24 competencies. In fact, the majority 
of students rated their own strength as strong or very 
strong (rating of 3 or 4) on 22 of the 24 competen- 
cies. 

Table 5 presents a summary of the evaluations 
received from the cooperating teachers at the prac- 
tician sites used during the two years of program im- 
plementation. The actual items to which the teachers 
responded are presented in the tablcOn all items,a 
majority (50% or more) of the cooperating teachers 
gave a response of strongly agree (rating of 4). In fact, 



Table 5 

Practice Evaluations from Cooperating Teachers 

Strongly Strongly 

Disagree Disa 8 pee AgrcC Agree 
Evaluation Item 1 2 3 1 



1. The practicum student served the needs of 
my students 

2. The supervision was adequate for the prac- 
ticum student 

3* The communication between the student and 
the cooperating teacher was adequate 

4. The communication between the cooperating 
te a c h er and the supervisor was adequate 

5* The student was adequately trained to meet 
the teaching demands of the practicum 

6, The student's interactions with my pupil(s) 
was appropriate and professional 

7. The student carried out us/her assignment 
in a professional manner 



0 - Median Score 



0% 13% 26% 61% 
1 2 3 1) 

0% 6% 29% 65% 
1 2 3 © 

3% 3% 26% 68% 
1 2 3 g> 

0% 3% 26% 71% 
1 2 3 © 

0% 13% 10% 77% 
1 2 3 0 

0% 13% 10% 77% 
1 2 3 g) 

3% 7% 16% 74% 
1 2 3 ® 



80% or more of the cooperating teachers responded 
to all items at an agree or strongly agree (rating of 3 
or 4) level. Overall, the cooperating teachers seem 
to be very pleased with the practician arrangements 
and the quality of practicum students. 



Table 6 presents a summary of the evaluations 
received from the practicum students themselves. 
The actual items to which the students responded are 
presented in the table. 
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Table 6 

Practica Evaluations from Practician Students 



Evaluation Item 



Strongly Strongly 

Disagree Disagree Agree Agree 

1 2 3 — > < 



1. The student received adequate supervision 0% 0% 24% 76% 

1 2 3 © 

2* The communication between the student and 0% 0% 24% 76< V\ 
the supervisor was adequate 1 2 3 ($J 

3. The communication between the student and 2% 15% 12% 71%_ 
the cooperating teacher was adequate 1 2 3 

4. The practicum enabled the student to im- 0% 2% 24% 74% 
prove and expand teaching skilis 1 2 3 @) 

5. Overall, the practicum experience was valuable 0% 5% 24% 71% 

1 2 3 (J) 



0 « Median Score 

On all items, 70% or more of the practicum students 
responded at the strongly agree level (rating of 4). 
Overall, the students felt that they received adequate 
supervision, had adequate communication with their 
cooperating teachers and supervisors, were able to 
improve and expand their teaching skills, and found 
the practicum experience valuable. 

Program strengths and weaknesses. The evalua- 
tion data clearly indicate that the Secondary Teacher 
Training Program has performed very well during its 
first two years of operation. In both the course 
evaluations and the final group interviews, students 
indicated that course objectives and program com- 
petencies have been adequately addressed throughout 
the program. This is clearly a strength of the 
piogram. Another strength of the program is the 
field experience which our students gain through the 
three practica that they complete in the program. 
Both the students and their cooperating teachers in- 
dicated that the practicum experiences were valuable 
for the students and for the pupils who were taught 
by the students in these practica. The program 
provided appropriate supervision and training for the 
practicum students while providing a beneficial ser- 
vice to the practicum sites. 



With respect to needed improvement, the stu- 
dents expressed a preference for a more secondary 
emphasis in both the reading class and the practicum 
which accompanies this class. Both students and 
their cooperating teachers also expressed a concern 
during the first year of program implementation that 
the final supervised field experience was not allotted 
enough credits or enough actual classroom hours. 
For the second year of the program the reading prac- 
ticum was refined to give the students more ex- 
perience teaching higher level reading skills to middle 
school students. The final supervised field experience 
was increased to nine credits and students spent al- 
most the entire day in a high school resource room 
during this placement In order to individualize the 
final supervised field experience as much as possible, 
a contract form was developed and used during this 
final practicum. At the beginning of the final prac- 
ticum, each student, cooperating teacher, and super- 
vising teacher triad met to negotiate the academic and 
vocational teaching responsibilities of the practicum 
student The strengths and needs of the individual 
student were considered along with the cooperating 
teacher's n**eds in determining teaching assignments. 
A sample copy of a completed contract is included 
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in Appendix C. 

In response to student and instructor feedback 
during the final year of the project, a number of other 
changes were made to the curriculum. Four methods 
courses, which had been two credit hours each, were 
expanded to three credits each. This was done to 
allow the content of each course to be increased 
slightly and to make these courses more consistent 
with traditional university course offerings. The In- 
dependent Living course was substantially revised as 
a result of input from students for both years of 
program implementation. In addition to these con- 
tent changes in curriculum, the sequence of course 
offerings was adjusted Several courses were mived 
to different terms as the result of feedback from stu- 
dents concerning the timeliness of certain course con- 
tent 

Placement of Students 

At this time, two classes of students (N - 17) 
have completed their coursework in this program. 
Of those 17 students, 8 have accepted employment 



as middle or high school special education teachers, 1 
ss an elementary special education teacher, and 1 as 
regular high school social studies teacher. Three stu- 
dents have accepted or are looking for employment 
in the adult services field, 3 are continuing their 
educational program for at least another term, and 1 
student is currently seeking a position as a secondary 
special education teacher. Of these 17 students, 8 
have completed their masters degrees and 3 more stu- 
dents are working on their masters project, the final 
step in the masters degree process. The other 6 stu- 
dents have completed all of the requirements for a 
masters degree except their masters project. 

Dissemination of information 

This final report which details the Secondary Spe- 
cial Education Teacher Training Project will be avail- 
able to SEA's upon request and to other interested 
parties. SpecialNet will be the vehicle used to let in- 
terested persons know that this information is avail- 
able. Also, several journal articles are currently being 
prepared for publication. 
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ACADEMIC INSTRUCTION FOR ADOLESCENTS 
KITH MILD DISABILITIES 



Course Description 

This course deals with assessing and teaching academic skills to mildly 
handicapped adolescents . Major areas addressed are effective teaching, 
assessment issues, motivating secondary students, and assisting handicapped 
students to succeed in content classes* Emphasis is placed upon procedures 
for assessing student skills and environmental demands, and upon applying 
effective instructional techniques across the different areas of students 
needs* 



Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following areas: 

1* Characteristics of secondary mildly handicapped students, 

2* Models of secondary special education programs commonly 
found in public high schools and the advantages and dis- 
advantages of each model* 

3* Research on effective teaching* 

4* Issues involving motivating secondary mildly handicapped 
students* 

5* Assessment issues and techniques for assessing student 
skills in the areas of writing, general language, vocabu- 
lary, spelling, and handwriting* 

6* Effective methods for teaching writing, language, vocabu- 
lary, spelling, and handwriting skills* 

7. Assisting handicapped students to succeed in content area 
classes* 



ADVANCED PSYCHOLOGY OF EXCEPTIONALITY 



Course Description 

This course provides a general introduction and overview to the needs 
of exceptional children, adolescents, and adults, as well as their families. 
Both the commonalities and unique aspects of many kinds of disability are 
considered, including learning disabilities, mental retardation, behavior 
disorders, orthopedic impairment, and sensory impairments. The implications 
of disability level are also presented, ranging from mild to severe. 



Course Objectives 

Students will be expected to demonstrate introductory knowledge in the 
following seven areas: 

1. Historical and legal precedents for services to people 
with disabilities; 

2. Biological and environmental causes and consequences of 
disability; 

3. Psychosocial development of people with disabilities; 

4. Overview of learning characteristics of people with dis- 
abilities; 

5. Overview of various assessment practices for people with 
disabilities; 

6. Overview of various instructional procedures for people 
with disabilities; 

7. Adult adjustment of people with disabilities and their 
families . 
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BEHAVIOR MANAGEMENT 



Course Description 

This course is concerned with behavior management principles and their 
practical application in secondary classroom settings. Emphasis is placed 
on the principles of applied behavior analysis, evaluation of student beha- 
vior, preventive and reactive procedures for modifying student behavior, 
generalization and maintenance of student behavior, and evaluation of beha- 
vior modification programs. Issues concerning classroom management, ethics 
of behavior management, and the involvement of students 1 families are also 
examined. 



Course Objectives 

Students will be expected to demonstrate knowledge and skill in the 
following 12 areas: 

1. Basic principles of applied behavior analysis in a variety 
of instructional environments; 

2. Techniques of behavioral assessment; 

3. Techniques for identifying consequences appropriate to 
secondary students and classrooms; 

4. Procedures for strengthening existing behaviors; 

5. Procedures for teaching new behaviors; 

6. Procedures for reducing or eliminating undesirable beha- 
viors; 

7. Procedures for generalizing and maintaining behaviors; 

8. Techniques for management of crises in classrooms; 

9. Single subject designs for evaluating student progress; 

10. Information management procedures for students and program 
evaluation; 

11. Ethics of behavior management; 

12. Involving students 1 families in behavior management prog- 
rams. 



FACILITATING MAIN STREAMING 



Course Description 

This course examines the issues relevant to mainstreaming and their 
application to facilitating the transition of secondary students with mild 
disabilities into mainstream classrooms. Students will learn about specific 
approaches to mainstreaming which are geared to both academic and vocational 
education for secondary students. 



Course Objectives 

At the end of this course, the student will: 



1. know the underlying rationales and goals cf mainstreaming 
students with mild disabilities into secondary settings; 

2. be able to discuss the major issues and problems involved 
in mainstreaming mildly disabled adolescents; 

3. be familiar with techniques that can be used to facilitate 
the mainstreaming of mildly disabled adolescents; 

4. be familiar with a variety of promising practices in the 
mainstreaming of mildly disabled adolescents. 
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FACILITATING TRANSITIONS FROM SCHOOL TO COMMUNITY LIFE 



Course Description 

This course is designed to help special education teachers prepare high 
school students to successfully negotiate their transitions to community 
settings. Teacher trainees will learn about the array of existing mech- 
anisms for transition planning, which include generic services (e.g., com- 
munity colleges), short-term specialized services (e.g., vocational reha- 
bilitation), and long-term specialized services (e.g., MR/DD and welfare 
Agencies). Emphasis will be placed upon identifying transition resources 
and designing transition-oriented programs to begin in high school class- 
rooms. 



Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following four areas: 

1. Major indicators of successful community adjustment and 
their implications for high school-based transition prog- 
rams; 

2. Program mandates and eligibility requirements of adult 
service agencies for people with mild disabilities; 

3. Reasonable role expectations for special education 
teachers to play in order to facilitate the transition 
process; 

4. Interacting with agency professionals and significant 
others concerning programming for high school students 1 
transition to community life. 
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INDEPENDENT LIVING/PERSONAL-SOCIAL SKILLS INSTRUCTION 
FOR ADOLESCENTS WITH MILD DISABILITIES 



Course Description 

This course is concerned with teaching independent living and personal- 
social skills to exceptional adolescents. Independent living skills are 
those related to living in the community with minimal assistance (e.g., 
money management, home management, and safety). Personal -social skills in- 
clude those necessary for satisfying interpersonal relations and the devel- 
opment of self-esteem. Emphasis is placed upon diagnosing student skill, 
and upon applying systematic instruction of functional living skills and 
skills needed for competent social adjustment. 



Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following five areas: 

1. Utilizing and modifying assessment techniques for eval- 
uating student knowledge and skill; 

2. Generating teacher-made curricula and evaluating and 
modifying commercially available instructional materials; 

3. Instructional strategies for teaching independent living/ 
personal-social skills and concepts; 

4. Providing small group and individual instruction, includ- 
ing knowing when to apply each format; 

5. Programming of generalization of skills outside the class- 
room and maintenance of skills over time. 
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PRACTICUM I: READING 



C ourse Description 

This competency-based practicum is designed to provide an initial 
instructional experience with low-performance and/or handicapped students. 
Each week seminars will be held to discuss curriculum plans, students 1 
progress, and to address training issues as they arise in the practicum 
settings. All practicum work will be conducted under the support and super- 
vision of the course instructor and the practicum coordinator. 

Course Objectives 

Students will be expected to demonstrate knowledge and skill in the 
following nine areas: 

1. Apply principles of effective instruction; 

2. Formally and informally assess an individual student for 
reading instruction, using a variety of tests including 
standardized reading tests, teacher-made reading tests, 
and placement tests associated with commercial reading 
programs; 

3. Sequence, introduce, and teach new skills and concepts, as 
well as provide meaningful practice and necessary remedi- 
ation for previously taught skills, using principles of 
effective instruction; 

4. Organize classroom activities to provide reading instruc- 
tion to meet individual needs; 

5. Organize, collect, and analyze data to monitor student 
performance for the purpose of minimizing student failure; 

6. Evaluate, select, and modify commercial reading programs; 

7. Design reading programs and materials where commercial 
reading materials do not exist; 

8. Flan instruction, design lesson plans, and prepare mate- 
rials for instruction; 

9. Apply principles of effective instruction to reading at 
both functional and academic content levels. 



PRACTICUM II: METHODS 



Course Description 

The methods practicum is designed to provide students with an oppor- 
tunity to practice small group instruction skills in educational settings 
serving adolescents with mild disabilities. The practicum student will 
practice procedures necessary for diagnosing students and environments, as 
well as apply instructional techniques to meet a variety of student needs. 
Particular emphasis will be placed on teaching students strategies to cope 
with regular content classes. 

Course Objectives 

Stufents will be expected to demonstrate knowledge and skills in the 
following five areas? 

1. Utilizing and modifying assessment techniques for evalua- 
ting environments and student skills; 

2. Strategies and techniques for modifying instructional 
procedures to meet the needs of adolescents with mild 
disabilities; 

3. Programming for the generalization of skills outside the 
classroom, and maintenance of skills over time; 

4. Providing small group and tutorial instruction, including 
knowing when to apply each format; 

5. Generating teacher-made curricula, and evaluating and 
modifying commercially-available instructional materials. 
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PRACTICUM III: FINAL SUPERVISED FIELD EXPERIENCE 



Course Description 

The final supervised field experience is designed to provide students 
with the opportunity to practice and demonstrate their competence in the 
skills of instruction, assessment , behavior management , administration, 
supervision, and evaluation learned in course work. The final supervised 
field experience focuses on the necessary responsibilities teachers have 
when instructing mildly handicapped individuals in self-contained class- 
rooms, resource rooms, and/or regular classrooms within a public or private 
school setting. 

Course Objectives 

Students will be expected to demonstrate knowledge and/or skills in the 
following eight areas: 

1. Ability to communicate effectively with school personnel 
and interacting agencies; 

2. Conduct assessment for student skills in academic and 
nonacademic areas; 

3. Provide direct instruction to students with mild dis- 
abilities in academic and nonacademic areas. 

4. Design and implement instructional programs appropriate 
for mildly handicapped students; 

5. Design and implement effective behavior management prog- 
rams; 

6. Develop and implement IEP 9 s; 

7. Schedule and organize a classroom for meeting the needs of 
mildly handicapped students; 

8. Participate in the collaborations between the cooperating 
teacher and vocational educators and postsecondary program 
staff in planning transitional services. 
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PROFESSIONAL SEMINAR 



Course Description 



This course is designed to introduce masters students to selected 
issues concerning the education of secondary and postsecondary students with 
mild disabilities. Selected issues may include an orientation to the cur- 
rent state of secondary special education in Oregon, an orientation to 
ongoing programs at the Research and Training Center, an introduction to 
P.L. 94-142 and current litigation and legislation concerning secondary and 
postsecondary students, an orientation to the job possibilities in secondary 
and postsecondary special education, and other issues in which the masters 
students express an interest. 



Course Objectives 

Students will be expected to demonstrate introductory knowledge in the 
following five areas: 

1. The current state of secondary special education in Ore- 



2. The programs currently being administered through the 
Research and Training Center; 

3. The basic tenants of P.L. 94-142 and how it relates to the 
education of secondary and postsecondary mildly handi- 
capped students; 

4. The jobs that exist for students who complete a master's 
degree in special education either with or without teacher 
certification; 

5. Any other issues that the students choose to pursue. 
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PROGRAM MANAGEMENT 



Course Description 

This course is concerned with basic management principles and the al- 
location of classroom resources to meet individual and group objectives. 
The course emphasis is placed on teacher decision-making, program organiza- 
tion, and communication skills. Issues and procedures are examined concer- 
ning program goal setting, resource allocation, staff supervision and eval- 
uation, and overall program evaluation for the utilization of all program 
resources to achieve goals. 

Course Objectives 

Students will be expected to demonstrate knowledge and skill in the 
following eight areas: 

1. Procedures for writing and using the IEF as a decision- 
making guide concerning instruction and resource identi- 
fication/allocation; 

2. Organization and management of classroom activities to 
provide effective instruction; 

3. Recruitment and management of program support staff (e.g., 
aides, peer tutors). 



« 
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PROGRAM PLANNING AND EVALUATION 



Course Description 

This course will examine the different approaches to program evaluation 
and their application in special education systems at the secondary and 
postsecondary levels. Students will learn about quantitative and quali- 
tative evaluation strategies. Emphasis will be placed upon the use of 
evaluation strategies. Emphasis will be placed upon the use of evaluation 
technology for program planning and improvement. 

Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following five areas: 

1. Major models of program evaluation appropriate for educa- 
tional settings; 

2. Use of qualitative and quantitative strategies for con- 
ducting needs assessments; 

3. Interacting with groups and individuals concerned with the 
results of the evaluation; 

4. Major steps involved in conducting evaluation, including: 

a. specifying objectives; 

b. designing evaluation plans; 

c. developing instruments; 

d. analyzing data; 

e. writing reports; 

5. Use of the IEP as a program planning and evaluation tool. 



READING INSTRUCTION FOR THE HANDICAPPED 



Course Description 

This course focuses on the variety of instructional procedures that 
have been proven effective in meeting the needs of low-performing and/or 
handicapped students. Teachers learn to systematically teach reading skills 
to K-12 students, emphasizing decoding, vocabulary, and comprehension. Em- 
phasis is placed on teaching content area as well as functional reading 
skills. 



Course Objectives 

Students will be expected to demonstrate knowledge and skill in the 
following nine areas: 

1. Apply principles of direct instruction; 

2. Formally and informally assess and group students from 
kindergarten to 12th grade for reading instruction, using 
a variety of tests including standardized reading tests, 
teacher-made reading tests, and placement tests associated 
with commercial reading programs; 

3. Sequence, introduce, and teach new skills and concepts, as 
well as provide meaningful practice and necessary remedia- 
tion for previously taught skills, using principles of 
direct instruction; 

4. Organize classroom activities to provide reading instruc- 
tion to meet individual needs; 

5. Organize, collect, and analyze data to monitor student 
performance for the purpose of minimizing student failure; 

6. Evaluate, select, and modify commercial reading programs; 

7. Design reading programs and materials where commercial 
reading materials do not exist; 

8. Plan instruction, design lesson plans, and prepare mate- 
rials for instruction; 

9. Apply principles of direct instruction to reading at both 
functional and academic content levels* 
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UTILIZING MICROCOMPUTERS IN SPECIAL EDUCATION 



Course Description 

This course is concerned with the fundamental uses of microcomputers in 
secondary and postsecondary education programs for students with mild dis- 
abilities. Students will be introduced to the uses of microcomputers in 
curriculum planning, instruction, instructional management, testing, guid- 
ance, and special services. Emphasis will be placed on utilization and 
evaluation of CAI and CAVI software packages in secondary/post-secondary 
settings. 



Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following four areas: 

1. Major resources pertaining to the applications of micro- 
computers to the education of adolescents and adults with 

' mild disabilities; 

2. Fundamental uses of microcomputers in special education, 
including: classroom management, curriculum planning, 
instruction, instructional management, testing, guidance, 
and special services; 

3. Evaluation of usefulness of software packages for Computer 
Assisted Instruction (CAI) and Computer Assisted Video 
Instruction (CAVI) for students with mild disabilities; 

4. Utilization of a variety of CAI and CAVI software packages 
for tutorial, drill and practice, simulation, and problem 
solving instruction. 



VOCATIONAL INSTRUCTION FOR ADOLESCENTS 
WITH MILD DISABILITIES 



Course Description 

This course is concerned with the variety of instructional procedures 
that are effective for teaching prevocational skills to exceptional adoles- 
cents and young adults in classroom settings. The course will also focus on 
information about coordinating vocational programming with vocational educa- 
tors and community agencies. 

Course Objectives 

Students will be expected to demonstrate knowledge and skills in the 
following five areas: 

1. Designing and implementing a vocational preparation prog- 
ram in the special education classroom; 

2. Utilizing and modifying assessment techniques for evalua- 
ting work environments and student work interests, apti- 
tudes, and skills; 

3* Instructional strategies for teaching prevocational skills 
(e.g., job search, eocial behavior on the job, work re- 
lated skills); 

A. Strategies and techniques for consulting with vocational 
education instructors about methods of modifying their 
curricula and instructional procedures .to meet the needs 
of adolescents with mild disabilities* 

5. Information about school and community resources that 
provide vocational programming for teaching skills related 
to success in postsecondary work settings. 



APPENDIX B: 

Evaluation Tools 
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COURSE REACTION INVENTORY 
USE PENCIL ONLY 
A. 

Compared to other courses you have hod at thie wtlveratry 
rata thit course with rot poet tot 

U Overt! (How woU toegt* wtt the courto,) 
loweat 10% | average | 

1©©©®© 



10% 



DIRECTIONS: TMs inventory, when completed by you, 

wUl provide taportint feedback for course Improvement, _ _ _ _ _ 

in addition, this term's results are being considered ©® ®0© 

for use in promotion and tenure decisions. Please 

select the alternative for each item vMr+« best reflects _ _ 

your judgment and darken in PENCIL the letter under ^he ©® ©0© 

response you have c hot en. A separate sheet is available 

for written corwents* 

3 ©©©0® 



1 Strvctere (How well orgenixed courae/instructor teemed 
robe,) 

ktwtsf 10% | eversge \ upper 10% 

2 © © © ® ® 

* Piffkefcy (The qoentity and qualify of effort required by tho 
cot /Tie.) 



kwMI 10% | 

3 © © 



10% 



© © 



© 



4, tompoft (Quality of atucWnMntfructor interaction.) 

lowest 10% | everege I upper 10% 

© 

5. fratvetie* (How accurately a-m" fair!** student 
etaed) 



4 © © © © 



performance WBa eat 
Jewoit 10% | 



I 



10% 



B. 



5 © © © © 

To whet extent do you agree w'rth the f oJlowingi 
o. Tho instructor wi t prepared for clau. 
strongly 

disagree dise?** nevtrel egree 

6 © © '© © 



© 



strongly 
egree 



© 



7. Tho courto content wee well organized. 

strongly 

disagree dleegne nevtrel 

7 © © © 



egree 

© 



strongly 
egree 



© 



e\ An above average amount of study effort wee required. 

strongly strongly 
disagree di s agree nevtrel agree egree 



© © © © © 



t. The instructor encouraged students when they did a good Job* 
strongly strongly 
disagree disagree nevtrel egree egree 



9 © © © © © 

10. Tho instructor listened to student comments and questions. 

strongly strongly 
disagree disagree nevtrel agree 



10 © © © © © 
11, Student performance wet evaluated In e fair and Impartial 



manner. 



strongly 

disagree d Us pea a nevtrel 



egree 



strongly 
egree 



11 © © © © © 

It Sufficient feedback wn provided about tludent progrett. 

itronaly ttrontty 
dlM«rM dktert* twutrel eeroe W 



12 © © © © 



© 



II. Material wet presented In class which could not eeally be 
gained from other aourcee. 



strongly 

disagree disagree 



13 © © 



nevtrel egree 

© © 



atrongty 
agree 

© 



14. The eufenmem* provided v,k»Ue leemlng experience*, 
•trengly 

dhepoe dtM*TM Mm) 



u 
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© 

, EVAL-02 



atrgngly 
egree 



© © 



Instructor - 
Course Tille:- 



4 ©©©0© 



Term line Number:. 



Date:- 



15. The instructor provided relevant example* end UK* tret lone 
in teaching, 

strongly 

disagree d i sagree nevtrel a g r e e 

15 © © © © © 



leV. The courto provided cc**»derab*e Intellectual stimulation. 

siren 
ogjn 

© 



strongly 
disagree disagree 



neutral 

© © 



Q 16 © © 
Tho following questions are for roeoorch purposes only, 



1* . whet it your cleat atetut? 

vndergrad gredvete 

17 © " © © 
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II. Did you take thle courto prltair fly becouee It woe required? 
no yea 

18 © © © © © 

It. Independent of thle port ku lor course, how do you rate your 
Interest in the courto subject matter? 



19 © © 



© 



int 

© 



reetest 
at tat 



© 



D. 



20. Instructor developed Item. 
20 © © © 



© © 



21 © © © © 



© 



22 © © © © © 
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24 © © © © 



© 



25 © © © © © 
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EVACUATION • STUDENT SHEET 



© © 
NCS Trent-Optic* B10-7871-6S4 



STUDENT RECRUITMENT REPORT 



Year 



Demographic Summary 



Number of Applicants: 



F 



M 



Affirmative Action Information: 



# of women applicants 



# of disabled applicants 



# of noncaucasian applicants 



# of elderly applicants 



Number of Applicants Admitted to Programs: 

Basic Handicapped Learner .Endorsement only 

Standard Handicapped Learner Endorsement only 

Masters in Special Education only ____ 

Basic Handicapped Learner Endorsement and Masters 

Standard Handicapped Learner Endorsement and Masters 



Full time students 



Part time students 



Description cf Recruitment Activities 




Course Title: 



CRI Supplement: Secondary-Level 
Master 1 * Program (Mxldly Handicapped) 



The CRI supplement, when completed by you, will provide important 
feedback for course improvement. There are two parts to this evaluation. 
The first part seeks information about the course objectives. The second 
part seeks information about the course requirements. Please answer all 
questions listed below. Your responses will be completely anonymous. The 
results will be used by the instructor and program staff to evaluate the 
extent to which students are attaining the knowledge and skills for this 
course /practician. 



Course Objectives 

As a function of this course students are expected to demonstrate 
knowledge and skills on the following course objectives: 

Objective: 



(a) How would you rate you? strength on this objective prior to taking 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 

(b) How well was this objective met in this course? 

Partially Mostly 

Unmet Met Met Met 

12 3 4 

(c) How would you rate your strength on this objective after t. .*ig 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 
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Objective: 



(a) How would you rate your strength on this objective prior to taking 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 

(b) How well was this objective met in this course? 

Partially Mostly 

Unmet Met Met Met 

12 3 4 

(c) How would you rate your strength on this objective after taking 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 



Objective: 



(a) How would you rate your strength on this objective prior to taking 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 

(b) How well was this objective met in this course? 

Partially Mostly 

Unmet Met Met Met 

12 3 4 

(c) How would you rate your strength on this objective after taking 
this class? 

Unsatisfactory Satisfactory Strong Very Strong 

12 3 4 
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Course Requirements 



The purpose of this part of the evaluation is to obtain information on 
the amount of time it is taking you to complete the requirements associated 
with the courses in the program. We would also like your opinion of the 
relevance of those requirements for meeting course objectives. Please round 
all time estimates to the nearest half hour. When you are determining an 
amount of time for a requirement that had to be conducted more than once, 
estimate the average amount of time needed to conduct the activity one time. 
For example, if a course required you to complete five abstracts, estimate 
the amount of time needed to complete one abstract. 



Requirement : 



(a) How much time did this requirement take to complete? hours 

(b) How relevant was this requirement to the course? 

Not Relevant /Discard Relevant/Keep Very Relevant /Essential 
12 3 

Requirement : 

(a) How much time did this requirement take to complete? hours 

(b) How relevant was this requirement to the course? 

Not Relevant/Discard Relevant/Keep Very Relevant/Essential 
12 3 

Requirement: 

(a) How much time did this requirement take to complete? hours 

(b) How relevant was this requirement to the course? 

Not Relevant/Discard Relevant/Keep Very Relevant/Essential 
12 3 
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Please tell us what we can do to make this course more relevant to the 
needs of future secondary teachers. As part of your response, it would be 
helpful to know: (a) which objectives are most useful/relevant than others, 
(b ) whether some objectives should be reduced /expanded in emphasis, (c) 
suggestions for making the instruction more usable/practical, and (d) whe- 
ther any content/objectives should be added to the course. 




PRACTICDM EVALUATION 
Handicapped Learner Endorsement 
(Secondary Evphasia Program) 



STUDENT'S VALUATION 



Student 



Supervisor 



Cooperating Teacher 



Fracticum I 
Term 



II FSFE 

Date . 



Evaluation of Practicum Experience Disagree 

1. The preservice training I received 1 2 
was useful and helped prepare me 

for my practicum experience. 

2. I received adequate assistance from 1 2 
my cooperating teacher. 

3. The practicum seminar was useful and 1 2 
helped me in my practicum. 

4. The practicum experience enabled me to 1 2 
improve and expand my teaching skills. 

5. Overall, the practicum experience was 1 2 
valuable. 



Agree 
3 4 



Evaluation of Supervision 

1. The supervision and feedback from my 1 2 
supervisor was sufficient to meet my 

needs. 

2. The feedback for improving my teaching 1 2 
behaviors was helpful. 

3. Feedback from my supervisor was consis- 1 2 
tent. 

4. Feedback from my supervisor wss relevant. 1 2 

5. Feedback from my supervisor was clear. 1 2 



4 

4 

4 
4 
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Disagree 



Agree 



6. My supervisor was knowledgeable about 12 3 4 
instructional techniques ar-* materials. 

7. he support and assistance provided by 1 2 3 4 
my supervisor was adequate. 

Comments 

1. It helps my teaching when my supervisor ... 

2. I would appreciate more help with • • • 

3. The most positive aspect of the practicum is . . . 

4. List any concerns you have about the practicum. For each concern, 
please make suggestions that would help us address those concerns. 

5. Other comments: 
Practicum Placement 

I (would, would not) recommend this practicum site for future placements 
because • • • 
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PRACTICOK EVALUATION 
Handicapped Learner Endorsement 
(Secondary Kaphas is Program) 



COOPERATI NG TEACHER 1 S EVALUATION 

Practicum Student 
Cooperating Teacher 
Supervisor 

Disagree Agree 

1. The student served the needs of my 1 2 3 4 
pupils. 

Comments: 

2. The supervision was adequate for this 12 3 4 
particular trainee* 

Comments: 

3. The communication between the trainee 12 3 4 
and me was adequate. 

Comments : 

4. The communication between the supervisor 12 3 4 
and me was ad3quate« 

Comments : 



Practicum I II FSFE 

Term Date 
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Disagree Agree 



The student's interactions with my 
pupil (s) was appropriate and pro- 
fessional. 

Comments : 



6. The student carried out his/her assign- 
ments in a professional manner. 

Comments: 



Other comments: 



Cooperating Teacher 1 s Signature Date 



ERIC 
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FINAL SUPERVISED FIELD EXPERIENCE EVALUATION 
Handicapped Learner Endorsement 
(Secondary Emphasis Program) 



STUDENT'S EVALUATION 



Student 



Supervisor 



Fracticum I 
Term 



Fracticum Site 



II _ 
Date 



FSFE 



Evaluation of Fracticum Experience 

1. I felt adequately prepared to begin 
this practicum experience. 

2. ' The practicum experience enabled me to 

improve and expand my teaching skills. 

3. Overall, the practicum experience was 
valuable. 

4. I would recommend this practicum site 
for future placements. 

5. The contract used to negotiate the 
practicum placement clearly identified 
my assignments and responsibilities. 

6. The following additional activities 
were valuable learning activities. 



Disagree 
1 



1 
1 
1 
1 
1 



2 
2 
2 
2 
2 



3 
3 
3 
3 



3 
3 
3 
3 
3 



Agree 
4 

4 

- 4 



4 
4 
4 
4 
4 
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Evaluation of University Supervision Disagree Agree 

1. The supervision and feedback from my 12 3 4 

supervisor was sufficient to meet my 
needs. 

2* The feedback for improving my teaching 12 3 4 

behaviors was helpful. 

3* Feedback from my supervisor was consis- 12 3 4 
tent* 

4* Feedback from my supervisor was relevant* 12 3 4 

5* Feedback from my supervisor was clear. 12 3 4 

6* My supervisor was knowledgeable about 12 3 4 

instructional techniques and materials* 

7. The support and assistance provided by 1 2 3 4 

my supervisor was adequate. 

Evaluation of Cooperating Teachers 

Cooperating Teacher 

1* This teacher provided adequate time for 12 3 4 

cooperative planning. 

2* This teacher observed my teaching and 12 3 4 

provided helpful feedback* 

3. This teacher allowed me to make indepen- 12 3 4 
dent decisions in my teaching* 

4. This teacher made me feel comfortable 12 3 4 
in discussing any problem in connec- 
tion with student teaching. 

5. This teacher treated me as a colleague* 12 3 4 

6. This teacher allowed me sufficient 12 3 4 
opportunity for complete respon- 
sibility and management of the class. 
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Cooperating Teacher 



1. This teacher provided adequate time for 
cooperative planning. 

2. This teacher observed my teaching and 
provided helpful feedback, 

3. This teacher allowed me to make indepen- 
dent decisions in my teaching. 

4. This teacher made me feel comfortable 
in discussing any problem in connec- 
tion with student teaching. 

5. This teacher treated me as a colleague. 

6. This teacher allowed me sufficient 
opportunity for complete respon- 
sibility and management of the class. 



2 
2 



3 
3 
3 
3 

3 
3 



4 
4 
4 
4 

4 
4 



Cooperating Teacher 



1. This teacher provided adequate time for 12 3 4 
cooperativ planning. 

2. This teacher observed rzy teaching and 12 3 4 
provided helpful feedback. 

3. This teachei allowed cie to make indepen- 12 3 4 
dent decisions i?) my reaching. 

4. This teacher made me feel comfortable 12 3 4 
in discussing any problem in connec- 
tion with student teaching. 

5. This teacher treated me as a colleague. 12 3 4 

6. This teacher allowed me sufficient 12 3 4 
opportunity for complete respon- 
sibility and management of the class. 
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Cooperating Teacher 

1. This teacher provided adequate time for 
cooperative planning. 

2. This teacher observed my teaching and 
provided helpful feedback. 

3. This teacher allowed me to make indepen- 
dent decisions in my teaching. 

4. This teacher made me feel comfortable 
in discussing any problem in connec- 
tion with student teaching. 

5. This teacher treated me as a colleague. 

6. This teacher allowed me sufficient 
opportunity for complete respon- 
sibility and management of the class. 



2 
2 



3 
3 
3 
3 

3 
3 



4 
4 
4 

4 
4 



Comments 

1« The most positive aspects of this practicum were • 



2. List any concerns you have about the practicum experience. For each 
concern, please make suggestions that would help us address those 
concerns. 



3. List any concerns you have about the practicum placement. For each 
concern, please make suggestions that would help us address those 
concerns. 
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UNIVERSITY OF OREGON 



FINAL SUPERVISED FIELD EXPERIENCE EVALUATION 
Handicapped Learner Endorsement 
(Secondary Emphasis Program) 



COOPERATING TEACHER 1 S EVALUATION 



Practicum Student 



Cooperating Teacher 
Supervisor 



Practicum I 
Term 



II _ 
Date 



FSFE 



Student Performance 

1. The student aerved the needs of my 
pupils • 

Comments: 



Disagree 
1 2 



Agree 
4 



The communication between the trainee 
and me was adequate. 

Comments: 



The student 1 s interactions with my 
pupil (s) was appropriate and pro- 
fessional. 

Comments: 



00 



REHABILITATION RESEARCH AND TRAINING CENTER IN MENTAL RETARDATION • COLLEGE OF EDUCATION 
CLINICAL SERVICES BUILDING • UNIVERSITY OF OREGON • EUGENE. OR 97403-121 1 • (503) 686-3585 

Am Eqmd Of f m t mmty, Affirm*** Acum ttummtitn 



Disagree 



4. The student carried out his/her assign- 1 2 
ments in a professional manner. 



Comments: 



Agree 
3 4 



University Supervision 

5. The supervision was adequate for this 
particular trainee. 

Comments: 



The communication between the super- 
visor and me was adequate. 



Comments: 



Contract Process 

7. The contract used to negotiate the stu- 12 3 4 

dent's placement clearly identified the 
student's practician assignments and 
responsibilities. 

Comments: 
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Disagree 



Agree 



8* The contract process clearly identified 12 3 4 

my responsibilities as a cooperating 
teacher. 

Comments: 



9* Other comments: 



Cooperating Teacher 1 s Signature Date 
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HANDICAPPED LEARNER PROGRAM 
(SECONDARY EMPHASIS) 

MINIMUM COMPETENCIES FOR 
READING PRACTICUM 



Student 



Supervisor 



Master Teacher 
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MAJOR AREAS OF COMPETENCY 

1.0 INITIAL ASSESSMENT 

2.0 OBJECTIVES/ SEQUENCES 

3.0 DIRECT TEACHER INSTRUCTION 

4.0 INDEPENDENT PUPIL ACTIVITIES 

5.0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION 
AND INDEPENDENT PUPIL ACTIVITIES 

6.0 EDUCATIONAL ENVIRONMENT 

7.0 BEHAVIOR MANAGEMENT 

8.0 ON-GOING ASSESSMENT/PROGRAM MODIFICATION 

9.0 COMMUNICATION WITH PROFESSIONALS 

10.0 PROFESSIONAL EXPECTATIONS 
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The teacher-trainee participating in the Reading Practicum is respon- 
sible for demonstrating the following competencies by the end of Fall 
Quarter. These competencies can be demonstrated through individual 
instruction of handicapped and low performing pupils. The teacher- 
trainee should have experience in direct teacher instruction, preparing 
instructional materials for direct teacher instruction and independent 
activities, behavior management, assessment of skill levels, esta- 
blishing objectives and sequences, and data collection. 

The teacher-trainee is responsible for establishing a notebook that 
contains evidence demonstrating the following competencies. This 
notebook should contain the following: assessment information, lesson 
plans, instructional sequences, data recording systems, behavior man- 
agement systems, evaluation forms and other pertinent evidence of 
competencies. 

The supervisor will provide formative evaluative feedback to students 
using this competency m a n ual. At the ^nd of Fall Quarter a summative 
evaluation of all competencies will be made. 
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COMPETENCIES 



1.0 INITIAL ASSESSMENT 1.0 INITIAL ASSESSMENT 



The supervisor 
will initial and 
date competencies 
when they are met 



1.1 DATA PERTINENT 
TO PROGRAM 
PLANNING 



1.2 ADMINISTRATION 
OF ASSESSMENT 
TOOLS PRIOR TO 
SMALL GROUP 
INSTRUCTION 



1.0 when assigned a pupil 
for instruction, the 
teacher-trainee will: 

1.1 review pertinent 
information concerning 
the past performance of 
the pupil 

1.2 administer appro- 
priate teacher-made 
tests, criterion refer- 
enced tests arid/or 
commercial diagnostic 
tests that: 



Initials Date 



1.1 



1.2 



a. are designed to gain 
further information on 
the pupil's skills or 
entry behaviors 

b. use input and response 
modes matched to those 
used in instruction 



c. directly measure the 
desired skill 



d. include sufficient 
number of items to 
measure skills 



e. pinpoint tentative 
starting points for 
instruction 



e. 
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1.3 ANALYSIS OF 
ASSESSMENT 
RESULTS 



1.3 analyze and inter- 1.3 

pret results of infor- 
mal assessment including: 

a. analysis of errors a. 

b. determination of b. 
starting points for 
instruction 



1.4 and 1.5 as need arises in 
the practicum setting (screen- 
ing of new pupil 9 evaluation of 
pupil for placement, evaluation 
of pupil achievement) , the 
teacher- trainee will: 



1.4 ADMINISTRATION 
OF ASSESSMENT 
TOOLS FOR 
PURPOSES OF 
SCREENING, 
PLACEMENT OR 
EVALUATION OF 
ACHIEVEMENT 



1.4 administer an appro- 1.4_ 
priate battery of infor- 
mal and/or formal diag- 
nostic-placement tests: 

a. establishing a test- a 
ing atmosphere conducive 
to optimum performance 



b. following testing 
procedures outlined in 
the manuals 



c. accurately recording 
data on performance 

d. selecting tests 
matching information on 
the pupil's general skill 
attainment 



1.5 ANALYSIS OF 
ASSESSMENT 
RESULTS 



1.5 analyze end inter- 
pret results from the 
test battery including: 



1.5 



a. scoring results as 
outlined in the manuals 



b. analyzing errors b. 
and error patterns 

c. determining tentative c. 
areas needing instruction 
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i.O OBJECTIVES/ 2.0 OBJECTIVES/SEQUENCES 

SEQUENCES 

2.0 When assigned a pupil 
for instruction, the 
teacher-trainee will: 

2.1 LONG TERM 2.1 designate long-term 2.1 

OBJECTIVES objectives for instruc- 

tion that are: 

a. appropriately matched a. 
to the needs of the 

pupil 

b. consistent with the b. 
initial assessment data 

c. stated in behavioral c. 
terms 



NOTE: These long term objectives may be formulated and written by 
the teacher-trainee based on the assessment data. Long term objec- 
tives can also be designated by the master teacher or derived from 
an instructional material. In all cases, the teacher-trainee must 
formalize and write out long-term objectives. 

2.2 INSTRUCTIONAL 2.2 designate ins true- 2.2 

SEQUENCES tional sequences that: 

a. proceed in small a. 
logical steps leading 

from least difficult to 
most difficult 

b. lead to mastery of b. 

the long term objective 

c. reflect knowledge of c. 

the academic area 
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NOTE: The teacher-trainee should formulate at least two sequences 
during the practicum. The teacher-trainee may utilize and adapt 
other available instructional sequences. If the teacher-trainee 
is utilizing a commercial material, the sequence should be ex- 
tracted from that material. 
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2.0 OBJECTIVES/COMPETENCIES (continued) 



2.3 SHORT-TERM 
OBJECTIVES 



2.3 write short-uerm 
objectives that: 

a. are consisted with 
the long-term objectives 

b. are behavioral ly 
stated 

c. guide instruction 
including selection 
of interventions and 
evaluation procedures 



2.3 



3.0 DIRECT TEACHER 
INSTRUCTION 



3.1 LESSON FUNS 



3.2 DIRECT TEACHER 
INSTRUCTION 
PROCEDURES 



3.0 DIRECT TEACHER INSTRUCTION 
3.0 The teacher-tr *inee will: 

3.1 write daily lessou 3.1 
plans and/or program 

plans that: 

a. include learner ob- a 
jectives, instructional 
materials, instructional 
procedures, and evalua- 
tion procedures 

b. are clear and easy for b 
other,: to implement 

3.2 when providing 3.2 
direct teacher 
instruction: 

a. select instructional a 
formats appropriate to 

the pupil and skills 
being taught 

b. achieve attention of b 
the pupil prior to 
initiating instruction 

c. provide for a high c 
rate of pupil response 
during direct teacher 
instruction 
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3.0 DIRECT TEACHER INSTRUCTION (continued) 

3.2 DIRECT TEACHER INSTRUCTIONAL PROCEDURES (continued) 



d. provide for intro- d. 
duction to and direct 
instruction on desired 

skill 

e. provide for super- e. 
vised practice of new 

skills during direct 
teacher instruction 

f. utilize consistent f. 
and appropriate correc- 
tion procedures 

g. elicit and reinforce g. 
correct responses imme- 
diately following all 
corrections 



h. utilize verbal in- h. 
struction, modelling and 
demonstration as appro- 
priate to skill being 

taught 

i. utilize procedures i. 
that lead to a high rate 

of CORRECT pupil responses 

j. present all instruc- j. 
tional input in a logical, 
organized fashion 

k. use consistent voca- k. 
bulary appropriate to 
the pupil 

1. give pupil feedback 1. 
on his/her performance in- 
cluding praise for correct 
responses 

m. instruct so that the m. 
pupil will demonstrate 
the desired outcome 
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3.0 DIRECT TEACHER INSTRUCTION (continued) 

3.2 DIRECT TEACHER INSTRUCTIONAL PROCEDURES (continued) 



n. utilize appropriate 
pacing of instructional 
activities 



n. 



OTHER DIRECT TEACHER INSTRUCTIONAL COMPETENCIES NEEDED IN SETTING 



o. 

P- 



o. 
P«. 



r. 



4.0 INDEPENDENT 

PUPIL ACTIVITIES 



4.0 INDEPENDENT PUPIL 
ACTIVITIES 



4.0 The teacher-trainee will: 



4.1 SELECTION/ 

FORMULATION OF 

INDEPENDENT 

ACTIVITIES 



4.1 select or design 4.1 
independent pupil acti- 
vities that: 

a. focus on skills beyond a. 
the stage of initial 
acquisition 

b. reinforce skills that b. 
have been introduced in 
direct teacher instruction 
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c. the pupil can complete 
with a low rate of error 
responses 

d. utilize simple, clear 
directions (paired with 
examples when appropriate) 

e. utilize formats with 
consistent response demands 

84 
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4.0 INDEPENDENT PUPIL ACTIVITIES (continued) 

4.1 SELECTION/FORMULATION OF INDEPENDENT ACTIVITIES (continued) 



f . demand a definite f. 
response that the pupil 
can be held accountable 
for 



4.2 FEEDBACK ON 

PERFORMANCE ON 

INDEPENDENT 

ACTIVITIES 



4.2 make provisions for 4.2 
correction of all inde- 
pendent activities and 
feedback on performance 
including: 



a. immediate feedback on a. 
responses (when appro- ' 
priate) 

b. correction of error b. 
responses 

c. utilization of per- c. 
formance information in 
planning subsequent 
instruction 



S.O INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION 
AND INDEPENDENT PUPIL ACTIVITIES 

5.0 The teacher-trainee will: 



5.1 CONSTRUCTION 
OF TEACHER- 
MADE MATERIALS 



5.1 construct teacher- 5.1 
made materials for use 
in direct teacher in- 
struction and indepen- 
dent activities that: 



a. reflect the short-term a. 
objective that instruc- 
tion is focused on 

b. are appropriate to the b. 
age and disabilities of 

the pupils 



c. use appropriate input c. 
and response modes 
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5.0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION AND 
INDEPENDENT PUPIL ACTIVITIES (continued) 
5.1 CONSTRUCTION OF TEACHER-MADE MATERIALS (continued) 



d. are neat and well 
organized 

e. maintain the pupils 1 
interest 



5.2 SELECTION OF 
COMMERCIAL 
MATERIALS 



5.2 select commercially 5.2^ 

prepared materials 

that: 



a. reflect the short a. 
term objectives esta- 
blished for the pupils 

b. are appropriate to b. 
the ages and disabili- 
ties of the pupils 

c. match the entry be- c. 
hasriors of the pupils 

d. maintain the pupils* d. 
interest 



5.3 MODIFICATION OR 5.3 modify commercial 5.3 



ADAPTATION OF 
COMMERCIALLY 
PREPARED 
MATERIALS 



materials for use with 
pupil when: 

a. the instructional 
sequence or amount of 
practice provided is 
found to be inadequate 

b. the material has 
proven ineffectual in 
the introduction or reme- 
diation of a specific 
skill 



c. the material does not c. 
match the entry behaviors 
or skill level of the 
pupil 
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6.0 EDUCATIONAL 
ENVIRONMENT 



6.1 SMALL GROUP/ 
TEMPORAL 
ORGANIZATION 



6.2 SMALL GROUP/ 
SPATIAL 
ORGANIZATION 



6.0 EDUCATIONAL ENVIRONMENT 

6.0 When providing direct- 
teacher instruction to a 
pupil , the teacher-trainee 
will: 

6.1 establish a tern- 6.1_ 4 
poral schedule that: 

a. maximizes the amount a. 
of time spent on instruc- 
tional activities 

b. utilizes appropriate b. 
segments of time for 
instructional activities 

c. allows for quick and c. 
efficient movement be- 
tween activities 

6.2 establish a spatial 6.2 

organization that: 

a. maximizes the use a. 
of spaa** 

b. allows for ciose b. 
proximity to pupil 

during instruction 

c. allows for easy c. 
access to instructional 
materials 

d. is well organized d. 
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7.0 



BEHAVIOR 
MANAGEMENT 



7.1 CLASSROOM 
RULES 



7.2 ENFORCEMENT 
OF CLASSROOM 
RULES 



7.0 BEHAVIOR MANAGEMENT 

7.0 When assigned a pupil 
for instruction, the 
teacher-trainee will: 

7.1 verbally communi- 7.1 
cate rules for class- 
room behavior that: 

a. coc muni cate behavioral £ 
limits and expectations 

b. include clear con- I 
sequences for failure 

to exhibit appropriate 
behavior 

c. are expressed in pos- c 
itive terms when possible 

d. are free from ambi- c 
guity 

7.2 after establishment 7.2_ 
of classroom rules: 

a. respond consistently t 
to the pupil when inap- 
propriate behavior 
occurs 



b. reinforce the pupil 
for compliance to 
classroom rules, 



b. 



SB 



9 

ERLC 



13 



7.0 BEHAVIOR MANAGEMENT (continued) 



7.0 As need arises in the classroom 
the teacher-trainee will: 



7.3 BEHAVIOR 
MANAGEMENT 
PROGRAM 



7.3 design and imple- 7.3 

ment a behavior manage- 
ment program 

a. focuses on a behavior/ a. 
behaviors justifying an 
intensive program of 
modification 

b. is appropriate to b. 
the needs of the pupil 



c. is appropriate to 
the classroom setting 

d. utilizes positive 
interventions (praise, 
ignoring, positive rein- 
forcement, rule setting) 
when possible 

e. results in behavior 
engage 



c. 



d. 



8.0 ON-GOING 
ASSESSMENT/ 
PROGRAM 
MODIFICATION 



8.0 ON-GOING ASSESSMENT/PROGRAM 
MODIFICATION 

8.0 When responsible for 
individual instruction, 
the teacher-trainee will: 



8.1 ESTABLISHMENT 
OF DATA 
SYSTEMS 



8.1 design systems for 8.1 
collection of data 
concerning pupil 
performance that: 



a. are based on the a. 
short-term objectives 
established for the 
individual pupil 
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8.0 ON-GOING ASSESSMENT/PROGRAM MODIFICATION (continued) 
8.1 ESTABLISHMENT OF DATA SYSTEMS (continued) 



b. utilize a consistent b 
measurement event allowing 
comparison of data 

c. are used at intervals c 
(daily, twice a vaek t 

etc.) to allow for 
monitoring of progress 

d. are easily understood d 
by staff 

e. are regularly e 
main rained 

8.2 UTILIZATION 8.2 utilize data col- 8.2 

OF DATA lected in; 

SYSTEMS 

a. evaluating pupil f s a 
movement toward masters 

of short-term and long- 
term objectives 

b. evaluating instruc- b 
tional programs (pro- 
cedures & materials) 

c. determining need for c 
program modification 

d. communicating pupil's d 
progress to the pupil/ 
parents/staff /others 

e. modifying the instruc- e, 
tional program based on 

data collected 
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9.0 COMMUNICATION 
WITH 

PROFESSIONALS 



9.0 COMMUNICATION WITH 
PROFESSIONALS 

9.0 The teacher-trainee 
will: 

9.1 engage in appro- 
priate interaction with 
supervisors and master 
teachers : 



9.1 



a. accepting feedback a. 
on performance in a 
professional manner 

b. modifying procedures b. 
based on feedback 
information 



c. seeking advice and any c. 
help needed in setting 

d. , providing fellow d. 
professionals with 
information and 
assistance 



e. provide a copy of the e, 
final report to the 
cooperating teacher 

10.0 PROFESSIONAL 10.0 PROFESSIONAL EXPECTATIONS 

EXPECTATIONS 

10.1 The teacher-trainee 10.1 
will: 



a. be punctual and depend- a. 
able in attendance 



b. be prepared for each b. 
lesson and have materials 
ready and organized 

c. carry out with full c. 
accountability all 

assigned duties 



d. maintain a cooper- 
ative and effective 
relationship with 
classroom and univer- 
sity supervisors 
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1U.0 PROFESSIONAL EXPECTATIONS (continued) 
10.1 (continued) 

e. work cooperatively e. 
with regular class 

teachers , ancillary 
personnel and support 
staff 

f. practice social f. 
amenities acceptable 

in the educational 
community (manners , 
dress , etc.) 

g. avoid discussion of g. 
pupils or parents 
particularly of confi- 
dential information 

h. attempt to handle h. 
any difficulties 

directly with the 
party involved 



* £ 
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HANDICAPPED LEARNER PROGRAM 
(SECONDARY EMPHASIS) 

MINIMUM COMPETENCIES FOR 
.METHODS PRACTICUM 



Student 
Supervisor 
Master Teacher 
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MAJOR AREAS OF COMPETENCY 

1.0 INITIAL ASSESSMENT 

2 • 0 OBJECTIVES/SEQUENCES 

3.0 DIRECT TEACHER INSTRUCTION 

4.0 INDEPENDENT PUPIL ACTIVITIES 

5.0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION 
AND INDEPENDENT PUPIL ACTIVITIES 

6.0 EDUCATIONAL ENVIRONMENT 

7.0 BEHAVIOR MANAGEMENT 

8.0 ON-GOING ASSESSMENT/PROGRAM MODIFICATION 

9.0 COMMUNICATION WITH PROFESSIONALS 

10.0 PROFESSIONAL EXPECTATIONS 
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The teacher- train? e participating in the Methods Practicun is respon- 
sible for demonstrating the following competencies by the end of Winter 
Quarter* These competencies can be demonstrated through individual and 
small group instruction of handicapped and low performing pupils . The 
teacher-trainee should have experience in direct teacher instruction, 
preparing instructional materials for direct teacher instruction and 
independent activities, behavior management, assessment of skill lev- 
els, establishing objectives and sequences, and data collection. 

The teacher-trainee is response xe for establishing a notebook that 
contains evidence demonstrating the following competencies. This 
notebook should contain the following: lesson plans, instructional 
sequences, data recording systems, behavior management systems, eva- 
luation forms and other pertinent evidence of competencies. 

The supervisor will provide formative evaluative feedback to students 
us.ug this competency manual. At the end of Winter Quarter a summative 
evaluation of all competencies will be made. 
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The supervisor 
will initial and 
date competencies 
when they are met 



COMPETENCIES 



1.0 INITIAL ASSESSMENT 1.0 INITIAL ASSESSMENT 

1.0 when assigned a 
small group for instruc- 
tion, the teacher- 
trainee will: Initials Date 



1.1 DATA PERTINENT 
TO PROGRAM 
PLANNING 



1.1 review pertinent 
information concerning 
the past performance of 
the pupils 



1.1 



1.2 ADMINISTRATION 
OF ASSESSMENT 
TOOLS PRIOR TO 
SMALL GROUP 
INSTRUCTION 



1.2 administer appro- 
priate teacher-made 
tests, criterion refer- 
enced tests and/or 
commercial diagnostic 
tests that: 



1^2 



a. are designed to gain a. 
further information on 

the pupils* skillif or 
entry behaviors 

b. use' input and response b. 
modes matched to those 

used in instruction 

c. directly measure the c. 
desired skill 



d. include sufficient d. 
number of items to 
measure skills 



e. pinpoint tentative e. 
starting points for 
instruction 
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1.3 ANALYSIS OF 
ASSESSMENT 
RESULTS 



1.3 analyze and inter- 
pret results of infor- 
mal assessment including: 



1.3 



a. analysis of errors 

b. determination of 
starting points for 
instruction 



b. 



1.4 and 1.5 as need arises in 
the practicum setting (screen- 
ing of new pupil, evaluation of 
pupil for placement, evaluation 
of pupil achievement), the 
teacher-trainee will: 



1.4 ADMINISTRATION 
OF ASSESSMENT 
TOOLS FOR 
PURPOSES OF 
SCREENING, 
PLACEMENT OR 
EVALUATION OF 
ACHIEVEMENT 



1.4 administer an appro- 1.4_ 
priate battery of infor- 
mal and/or formal diag- 
nostic-placement tests: 

a. establishing a test- i 
ing atmosphere conducive 

to optimum performance 

b. following testing I 
procedures outlined in 

the manuals 



c. accurately recording 
data on performance 



d. selecting tests 
matching information on 
the pupil's general skill 
attainment 



1.5 ANALYSIS OF 
ASSESSMENT 
RESULTS 



1.5 analyze and inter- 
pret results? from the 
test battery including: 



1.5 



a. scoring results as 
outlined in the manuals 



b. analyzing errors 
and error patterns 
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c. determining tentative 
areas needing instruction 
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2.0 OBJECTIVES/ 
SEQUENCES 



2.1 LONG TERM 
OBJECTIVES 



2.0 OB Ji-^ TIVES/SEQUENCES 

2.0 When assigned a small 
group for instruction (or 
tutorial student), the 
teacher-trainee will: 

2.1 designate long-term 
objectives for instruc- 
tion that are: 



2.1 



a. appropriately matched 
to the needs of the 
pupils 

b. consistent with the 
initial assessment data 



c. stated in behavioral 
terms 



c. 



NOTE: These long term objectives may be formulated and written by 
the teacher-trainee based on the assessment data. Long term objec- 
tives can alFO be designated by the master teacher or derived from 
i instructional material. In all cases, the teacher-trainee must 
formalize and write out long-term objectives. 



2.2 INSTRUCTIONAL 
SEQUENCES 



2.2 designate instruc- 2.2_ 
tional sequences that: 

a. proceed in small i 
logical steps leading 
from least difficult to 
most difficult 



b. lead to mastery of 
the long term objective 

c. reflect knowledge of 
the academic area 



NOTE: The teacher-trainee should formulate at least two sequences 
during the practicum. The teacher-trainee may utilize and adapt 
other available instructional sequences. If the teacher-trainee 
is utilizing a commercial materia? , the sequence should be ex- 
tracted from that material. 
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2.0 OBJECTIVES/COMPETENCIES (continued) 



2.3 SHORT-TERM 
OBJECTIVES 



2.3 write short-term 2.3_ 
objectives that: 

a. are consistent with « 
the long-term objectives 

b. are behavior ally I 
stated 

c. guide instruction c 
including selection 

of interventions and 
evaluation procedures 



3.0 DIRECT TEACHER 
INSTRUCTION 



3.1 LESSON PLANS 



3.2 DIRECT TEACHER 
INSTRUCTIONAL 
PROCEDURES 



3.0 DIRECT TEACHER INSTRUCTION 
3.0 The teacher-trainee will: 

3.1 write daily lesson 3.1_ 
plans and/or program 

plans that: 

a. include learner ob- a 
jectives, instructional 
materials, instructional 
procedures, and evalua- 
tion procedures 

b. are clear and easy for b 
others to implement 

3.2 when providing 3.2_ 
direct teacher 
instruction: 



a. select instructional 
formats appropriate to 
the pupils and skills 
being taught 

b. achieve attention of 
the pupils prior to 
initiating instruction 

c. provide for a high 
rate of pupil response 
during direct teacher 
instruction 
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3.0 DIRECT TEACHER INSTRUCTION (continued) 

3.2 DIRECT TEACHER INSTRUCTIONAL PROCEDURES (continued) 



d. provide for intro- d. 
duct ion to and direct 
instruction on desired 

skill 

e. provide for super- e. 
vised practice of new 

skills during direct 
teacher instruction 

f . utilize consistent f . 
and appropriate correc- 
tion procedures 

g. elicit and reinforce g. 
correct responses imme- 
diately following all 
corrections 

h. utilize verbal in- h. 
structicn, modelling and 
demonstration as appro- 
priate to skill being 

taugbt 

i. utilize procedures i. 
that lead to a high rate 

of CORRECT pupil responses 

j. present all instruc- j. 
tional input in a logical , 
organized fashion 

k. use consistent voca- k. 
bulary appropriate to 
the pupils 

1. give pupils feedback 1. 
on their performance in- 
cluding praise for correct 
responses 

m. instruct so that each nu 
pupil in group will 
demonstrate the desired 
outcome 
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3.0 DIRECT TEACHER INSTRUCTION (continued) 

3.2 DIRECT TEACHER INSTRUCTIONAL PROCEDURES (continued) 

n. utilize appropriate n. 

pacing of instructional 
activities 



OTHER DIRECT TEACHER INSTRUCTIONAL COMPETENCIES NEEDED IN SETTING 

o. o. 

P*_ . , p. 

<*•_ q. 

r. r. 

s* s. 



4.0 INDEPENDENT 

PUPIL ACTIVITIES 



4.0 INDEPENDENT PUPIL 
ACTIVITIES 



4.0 The teacher-trainee will: 



4.1 SELECTION/ 

FORMULATION OF 

INDEPENDENT 

ACTIVITIES 



4.1 select or design 4.1_ 
independent pupil acti- 
vities that: 

a. focus on skills beyond a. 
the stage of initial 
acquisition 



b* reinforce skills that 
have been introduced in 
direct teacher instruction 



c. the pupil can complete 
with a lew rate of error 
responses 



c. 
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d. utilize simple, clear 
directions (paired with 
examples when appropriate) 



d. 



e. utilize formats with e, 
consistent response demands 
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4.0 INDEPENDENT PUPIL ACTIVITIES (continued) 

4.1 SELECTION/FORMULATION OF INDEPENDENT ACTIVITIES (continued) 



f . demand a definite 
response that the pupil 
can be held accountable 
for 



f. 



4.2 FEEDBACK ON 

PERFORMANCE ON 

INDEPENDENT 

ACTIVITIES 



4.2 make provisions for 
correction of all inde- 
pendent activities and 
feedback on performance 
including: 



4.2 



a. Immediate feedback on 
responses (when appro- 
priate) 



b. correction of error 
responses 



c. utilisation of per- 
formance information in 
planning subsequent 
instruction 



5.0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION 
AND INDEPENDENT PUPIL ACTIVITIES 

5.0 The teacher-trainee will: 



5.1 CONSTRUCTION 
OF TEACHER- 
MADE MATERIALS 



5.1 construct teacher- 
made materials for use 
in direct teacher in- 
struction and indepen- 
dent activities that: 



5.1 



a. reflect the short-term 
objective that instruc- 
tion is focused on 



b. are appropriate to the 
age and disabilities of 
the pupils 



c. use appropriate input 
and response modes 
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5.0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION AND 
INDEPENDENT PUPIL ACTIVITIES (continued) 
5.1 CONSTRUCTION OF TEACHER-MADE MATERIALS (continued) 



d. are neat and well 
organized 



d. 



e. maintain the pupils 9 
interest 



e. 



5.2 SELECTION OF 
COMMERCIAL 
MATERIALS 



5.2 select commercially 
prepared materials 
that* 



5.2 



a. reflect the short 
te*u& objectives esta- 
blished for the pupils 



b. are appropriate to 
the ages and disabili- 
ties of the pupils 



c. match the entry be- 
haviors of the pupils 



d. maintain the pupils 9 
interest 



5.3 MODIFICATION OR 5.2 modify commercial 5.3 



ADAPTATION OF 
COMMERCIALLY 
PREPARED 
MATERIALS 



materials for use with 
pupils when: 

a. the instructional 
sequence or amount of 
practice provided is 
found to be inadequate 



b. the material has 
proven ineffectual in 
the introduction or reme- 
diation of a specific 
skill 



c. the material does not 
match the entry behaviors 
or skill level of the 
pupils 
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5,0 INSTRUCTIONAL MATERIALS FOR DIRECT TEACHER INSTRUCTION 
AND INDEPENDENT PUPIL ACTIVITIES (continued) 



5.4 USE OF 

INSTRUCTIONAL 
MEDIA 



S.4 construct or adapt 5.4_ 
software for use with 
instructional media 
(i.e., language master, 
tape recorder, overhead 
projector, computer) that: 



a. matches a specific 
objective 



a. 



b. is appropriate to the 
skill being taught 



b. 



5.5 KNOWLEDGE OF 
COMMERCIAL 
MATERIALS 



5.5 be able to describe 
and tell the pertinent 
characteristics of at 
least three commercial 
materials in each of the 
following areas: 



5.5 



a._ 
b. 



a, 
b. 



c. 
d. 



c, 
d. 



e. 
f. 



e. 
f. 



NOTE: The teacher-trainee should fill in the areas of instruction 
that match his/her classroom setting or future professional goals. 
Familiarity with materials in the major academic areas is sug- 
gested (spelling, language, handwriting, composition, reading, 
math, vo^tional skills). It is suggested that the teacher- 
trainee ssfiblish a list of materials accompanied with brief 
description to fulfill this competency. 
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6.0 EDUCATIONAL 
ENVIRONMENT 



6.1 SMALL GROUP/ 
TEMPORAL 
ORGANIZATION 



6.0 EDUCATIONAL ENVIRONMENT 

6*0 When providing direct- 
teacher instruction to a 
small group, the teacher- 
trainee will: 

6*1 establish a tern- 6.1_ 
poral schedule that: 

a, maximizes the amount i 
of time spent on instruc- 
tional activities 

b. utilizes appropriate I 
segments of time for 
instructional activities 

c* allows for quick and c 
efficient movement be- 
tween activities 



6.2 SMALL GROUP// 
SPATIAL 
ORGANIZATION 



6.2 establish a spatial 
organization that: 

a. maximizes the use 
of space 

b. allows for close 
proximity to pupils 
during instruction 

c. allows for easy 
access to instructional 
materials 



6.2 



d. is well organized 
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7.0 



BEHAVIOR 
MANAGEMENT 



7.1 CLASSROOM 
RULES 



7.0 BEHAVIOR MANAGE! ^NT 

7.0 When assigned a small 
group for instruction, the 
teacher-trainee will: 

7.1 verbally ccmmuni- 7.1_ 
cate rules for class- 
room behavior that: 



7.2 ENFORCEMENT 
OF CLASSROOM 
RULES 



a. communicate behavioral c 
limits and expectations 

b. include clear con- I 
sequences for failure 

to exhibit appropriate 
behavior 

c. are expressed in pos- ' 
itive terms when possible 

d. are free from asrfci- < 
guity 

7.2 after establishment 7.2. 
of classroom rules: 

a. respond consistently < 
to individual pupils when 
inappropriate behavior 
occurs 

b. reinforce pupils for I 
compliance to classroom 
rules 

c. maintain equitable c 
consequences across 

pupils 
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7.0 BEHAVIOR MANAGEMENT (continued) 

7.0 As need arises in the classroom 
the teacher- trainee will: 

7.3 BEHAVIOR 7.3 design and imple- 7.3 

MANAGEMENT ment a behavior manage- 

PROGRAM sent program for an 

individual pupil or group 

of pupils that: 

a. focuses on a behavior/ a. 

behaviors justifying an 
intensive program of 

mod^ Eication 

b. is appropriate to b. 

the needs of the yupil/ 

pupils 

c. is appropriate to c. 

the classroom setting 

d. utilizes positive d. 

interventions (praise, 
ignoring, positive rein- 
forcement, rule setting) 

when possible 

e. results in behavior e. 

change 



8.0 ON-GOING 

ASSESSMENT/ 

PROGRAM 

MODIFICATION 



8.0 ON-GOING ASSESSMENT/PROGRAM 
MODIFICATION 

8.0 When responsible for small 
group or individual instruction, 
the teacher-trainee will: 



8.1 ESTABLISHMENT 
OF DATA 
SYSTEMS 



8.1 design systems for 
collection of data 
concerning pupil 
performance that: 



8.1 



a. are based on che 
short-term objectives 
established for the 
small group or indi- 
vidual pupil 
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8.0 ON-GOING ASSESSMENT/PROGRAM MODIFICATION (continued) 
8.1 ESTABLISHMENT OF DATA SYSTFMS (continued) 



b. utilize a consistent b. 
measurement event allowing 
comparison of data 

c. are used at intervals c. 
(daily, twice a week c 
etc. ) to allow for 
monitoring of progress 

d. are easily understood d. 
by staff 

e. are regularly e. 
maintained 



8.2 UTILIZATION 
OF DATA 
SYSTEMS 



8.2 utilize data col- 
lected in; 

a. evaluating pupils* 
movement toward mastery 
of short-term and long 
-terai objectives 



8.2 



b. evaluating instruc- b. 
tional programs (pro- 
cedures & materials) 

c. determining need for c. 
program modification 



d. communicating pupils 9 d. 
progress to the pupils/ 
parent s/ s t af f /o th er s 

e. modifying the instruc- e. 
tional -program based on 

data collected 
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9.0 COMMJNI CATION 9.0 COMMUNICATION WITH 

WITH PROFESSIONALS 
PROFESSIONALS 

9.0 The teacher-trainee 
will: 

9.1 engage in appro- 9.1 

priate interaction with 
supervisors and master 
teachers: 

a. accepting feedback a. 
on performance in a 
professional manner 

b. modifying proced ures b. 
based on feedback 
information 

c. seeking advice and c. 
any help needed in 

setting 

d. providing fellow d. 
professionals with 
information and 

assistance 



10.0 PROFESSIONAL EXPECTATIONS 

10.1 The teacher-trainee 10.1 
villi 

a. be punctual and depend- a. 
able in attendance 

b. be prepared for each b. 
lesson and have materials 
ready and organized 

c. carry out with full c. 
accountability all 

assigned duties 

d. maintain a cooper- d. 
ative and effective 
relationship with 
classroom and univer- 
sity supervisors 



10.0 PROFESSIONAL 
EXPECTATIONS 
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10.0 PROFESSIONAL EXPECTATIONS (continued) 
10.1 (continued) 

e. work cooperatively e. 
with regular class 
teachers, ancillary 
personnel and support 

staff 

f. practice social f . 
amenities acceptable 

In the educational 
community (manners, 
dress, etc.) 

g. avoid discussion of g. 
pupils or parents 
particularly of confi- 
dential information 

h. attempt to handle h. 
any difficulties 

directly with the 
party involved 



ERJC 
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Classroom Rating Form 

Observation of Class 

Observer '. No. of Students Date 

Types of Activities: □ Lecture □ Small Group □ Seatwork □ Other 



1 

Needs improvement 
«7S% of observed time) 



2 

Mini maty Satisfactory 
(75%-80% of observed time) 



3 

Very Satisfactory 
(81 %*89% of observed tim e) 



4 

Excellent 
(90%- 1 00% of observed time) 



Classroom Management 



Performance 
Evaluation 

Classroom Set-up and Organization 



1.1 


Arranges physical space and instructional materials to minimize disruptive move* 
mont around classroom and to facilitate easy access to high-use materials. 


1 


2 


3 


4 


NA 


1.2 


Establishes and implements minimally disruptive traffic patterns and procedures. 


4 
1 




o 


4 


MA 


1.3 


Establishes and implements procedures for nonacademic class business (e.g., 
tardiness, material use, movement in and out of room, distributing materials, 
talk among students, bathroom breaks). 


1 


2 


3 


4 


NA 


1.4 


Establishes and implements procedures for academic bus In ess (e.g., seatwork 
procedures, obtraining help, volunteer behavior during small group, learning 
centers, set-up and take-down of lessens). 


1 


2 


3 


4 


NA 


Teaching Rules and Procedures 












2.1 


Communicates deariywttttbehaviorwill be tolerated and what will not. 


1 


2 


3 


4 


NA 


2.2 


Gives behavior reminders ard statements of desired behavior in advance of activity. 


4 
1 


o 
2 


3 


A 

4 


NA 


2.3 


Clearly introduces rules, procea: ires, and consequences at beginning of school 
year and whenever needed. 


1 


2 


3 


4 


NA 


2.4 


States rules, posts rules, and provides discussion of rules at the time of their 
-introduction. 


4 
1 


2 


3 


A 

4 


Kl A 

NA 


2.5 


Present examples and non-examples of rules and procedures. 


1 


2 


3 


4 


NA 


2.6 


Requires student rehearsal of rules and procedures. 


1 


2 


3 


4 


NA 


2.7 


Monitors rule compliance and provides specific behavioral feedback during instruction. 


1 


2 


3 


4 


NA 


2.8 


Consequates rule noncompliance by stopping inappropriate behavior 
immediately and requiring students to practice the procedure until it is 
performed automatically. 


1 


2 


3 


4 


NA 


Maintaining Rules and Procedures 












3.1 


Positions self jn the room to provide high degree of visibility (e.g., can make eye 
contact with all students). 


1 


2 


3 


4 


NA 


3.2 


Scans constantly and makes eye contact with all students on an equal basis. 


1 


2 


3 


4 


NA 


3.3 


Detects disruptive behavior earty and cites rule or procedure in responding to 
disruptive behavior. 


1 


2 


3 


4 


NA 


3.4 


Reinforces appropriate performance through specific praise statements (e.g., 
states specific behaviors). 


1 


2 


3 


4 


NA 


3.5 


Administers praise contingently. 


1 


2 


3 


4 


NA 


3.6 


Includes students in tho management of their own behavior. 


1 


2 


3 


4 


NA 


3.7 


Uses nonverbal signals to direct students when teaching other groups of students. 


1 


2 


3 


4 


NA 
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Instructional Organization 



1 

Needs improvement 
(<75% of observed time) 



2 

Minimally Satisfactory 
(75%-80% of observed time) 



3 

Very Satisfactory 
(81 °/<r>89% of observed time) 



4 

Excellent 
(90%-1 00% of observed time) 



Performance 
Evaluation 

Allocated Time 

4.1 Maximiit*stimeininstnjctk>nb^ 1 2 3 4 NA 
instruction (e.g., interacts with 70% or more of the students per hour). 

4.2 Minimizes time in non-instructional activities (e.g., spends 80% or more of class 1 2 3 4 N A 
time in instructional activities). 

4.3 Keeps transition time between lessons short (e.g., no more than 3 minutes between 1 2 3 4 NA 
change of students and activity; no more than 30 seconds when a change of activity 

only. 

4.4 Establishes proceduresforlessonsthatsignaiaciearbeginninga'idend. 1 2 3 4 NA 

4.5 Gains ail students' attention at the beginning of the lesson and maintains student 1 2 3 4 NA 
attention during lesson at 90% level. 

4.6 Prepares students for transitions in advance b/ stating behavioral expectations 1 2 3 4 NA 
and informing students that lesson is drawing to a close . 

Engaged Time 

5.1 Maintains students* attention during seatwork at 80% levels or higher. 1 2 3 4 NA 

5.2 Monitors seatwork students continuously through eye scanning. 1 2 3 4 NA 

5.3 Circulatesamongseatworkstudentsbetweenlessonstoassiststudentsandto i 2 3 4 NA 
monitor progress. 

5.4 Maintainsseatworkaccurrjyat90%levelorhigher. 1 2 3 4 NA 

5.5 Tells rationale for seatwork and communicates the importance of the assignment. 1 2 3 4 NA 

5.6 Provides activeforms of seatwork practice dearty related to academic goals. 1 2 3 4 NA 

5.7 Sets seatwork and assignment standards (neatness, accuracy, due dates). 1 2 3 4 NA 

5.8 Uses tutoring (e.g., peer, volunteers, aides) and other specialized instructional 1 2 3 4 NA 
technology to increase opportunity for active academic responding during 

seatwork. 

5.9 Establishes procedures forearty finishers, studente 1 2 3 4 NA 
seeking help. 

5.10 Schedules time to review seatwork. 1 2 3 4 NA 

5.11 RequiresthatstudentscorrectworkamlmakeupmissedorunMshedwork. 1 2 3 4 NA 

5.12 Gives informative feedback to students in making written or verbal corrections. 1 2 3 4 NA 



Teaching Presentation 



12 3 4 

Needs improvement Minimally Satisfactory Very Satisfactory Excellent 

« 75% of observed time) (75%-80% of observed time) (81 %-89% of observed time) {90%- 1 00% of observed time) 



Performance 
Evaluation 

Lesson Presentation— Introduction Phase 



6.1 


Reviews prior learning by requiring active student recitation or practice of previous 
day's skills. 


1 


2 


3 


4 


NA 


6.2 


States the objective of the lesson and communicates to students what they will 
be expected to do to demonstrate mastery of the new skill. 


1 


2 


3 


4 


NA 


6.3 


Provides an overview of the lesson. 


1 


2 


3 


4 


NA 


6.4 


Relates new concepts to old by stating howa new skill is like or different fran 
those the student already knows. 


1 


2 


3 


4 


NA 


6.5 


Activates the student's prior experiences to aid comprehension and understanding. 


1 


2 


3 


4 


NA 


6.6 


Conveys purposefulness for learning by stating the rationale. 


1 


2 


3 


4 


NA 


Demonstration Phase 












7.1 


Models topography of behavioral response for factual learning, and models 
steps of a procedure in procedural learning. 


1 


2 


3 


4 


NA 


7.2 


Requires students to rehearse new behaviors and procedures based on 
imitation of the teacher's model. 


1 


2 


3 


4 


NA 


7.3 


Points out distinitfve features of new concepts. 


1 


2 


3 


4 


NA 


7.4 


States concept definition and provides rehearsal. 


1 


2 


3 


4 


■ iA 


7.5 


Presents many examples and nonexamples of new concepts or generalization 
and explains why they are examples or nonexamples. 


1 


2 


3 


4 


NA 


7.6 


Provides discrimination activities (e.g., series of examples and nonexamples) 
■ d test student performance and understanding. 


1 


2 


3 


4 


NA 


7.7 


Asks students to give rationale or explain decision in determining why particular 
instances are examples or nonexamples of the concept 


1 


2 


3 


4 


NA 


7.8 


Delivers specific cues and prompts prior to the initiation of student response, to 
maintain accuracy above 80%. 


1 

i 


o 

c, 


O 


A 


MA 


7.9 


Asks frequent questions to test understanding and provides opportunities for 
academic practice. 


1 


2 


3 


4 


NA 


Extended Practice Phase and Evalu^on 






* 






8.1 


Repeats practice opportunities until students are not making errors. 


1 


?. 


3 


4 


NA 


8.2 


Uses error correction procedures (e.g., prompts or models) rather than tell 
answer or call on another student. 


1 


2 


3 


4 


NA 


8.3 


Prove les error drill by repeatedly presenting concepts on which students 
erred. 


1 


2 


3 


4 


NA 


8.4 


Follows up on correct responses with contingent and specific praise. 


1 


2 


3 


4 


NA 


8.5 


Maintains a brisk pace during the lesson. 


1 


2 


3 


4 


NA 


8.6 


Provides daily, weekly, and monthly reviews. 


1 


2 


3 


4 


NA 


8.7 


Provides freq uent tests to daterrrJne student's mastery of academic objectives. 


1 


2 


3 


4 


NA 


8.8 


Reteaches or makes instructional decisions on the basis of students' performance 
on tests. 


1 


2 


3 


4 


NA 


8.9 


Maintains continuous records and graphs of student progress. 


1 


2 


3 


4 


NA 
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Exit Interview Questions 



This program is intended to train professionals to 
serve students with mild disabilities in secondary and 
post-secondaiy educational settings. Think about 
this goal as you answer the foli owing questions 
regarding the balance, scope, and sequence of the 
program. These questions are not mutually ex- 
elusive; there is overlap between them. Similarly, 
you may not have answers to some but may instead 
have much to say about only one of them. That's 
okay, feel free to consider, and answer, the questions 
as a whole. They are intended to serve as a stimulus 
for thinking about revisions in the program based 
upon your experiences this past year. However, 
please make your answers specific so that we will 
have concrete- recommendations to consider. 



(1) What, if any, content or coursework was 
missing in the program? (Please make specific 
recommendations for what courses should address 
the content you add. Also, you must delete one 
course-equivalent credits-for every course you add.) 

(2) What, if any, content or coursework should 



be reduced, deleted, or m*de optional? (Please in- 
dicate whether you believe this content is unneces- 
sary or whether ir is covered elsewhere.) 

(3) What, if any, content was duplicated across 
courses to the extent that it became unnecessarily 
redundant? (Please try to distinguish between con- 
tent that was addressed from different perspectives 
versus content thai* was simply duplicated, if that dis- 
tinction is relevant for you.) 

(4) What, if any, adjustments) should be made 
in the empbasis-r jnber of credits-given to dif- 
ferent content or coursework? (Again, in order to 
avoid inquiring too a;any units overall, what cour- 
sework slnuld receive fewer credits to compensate 
for the increases you recommend.) 

(5) What, if any, adjustments should be made in 
the practicum experiences required by the 
program? 
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Course Importance Questionnaire 



The purpose of the program is to train Master f s level professionals to 
serve students with mild disabilities in secondary and post-secondary educa- 
tional settings. Courses are designed to provide students with the know- 
ledge and skills necessary to competently perform the various teaching- 
related roles that may occur in these settings. With this program goal in 
mind, please rate each course for its importance to the program. Courses 
are not sacred. Tour responses t?ill be used to evaluate the relative em- 
phasis (credits) that should be assigned to individual courses as well as to 
determine if certain courses should be deleted and others added. Space is 
provided at the end to write in any course (s) you recommend adding. For 
each course you add, please suggest which existing course you would delete. 



Instructions 

For each course below, please circle one of the following options: 

1 = Not important; this course does not offer enough relevant content 

and should be deleted. 

2 = Somewhat important; thiu course offers relevant content but the 

number of credits could be reduced since other course? also cover 
this content. 

3 = Important; this course offers relevant content that cannot easily 

be obtained elsewhere and should be retained as is or with only 
minor modification. 

4 = Very important; this course offers very relevant content that 

cannot easily be obtained elsewhere and should possibly have the 
number of credits increased. 





Course (Credits) 


How Important to Program? Comments 


Academic Instruction (2) 


12 3 4 


Advanced Psychology (3) 


12 3 4 



Assessment Practices (2) 
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Course (Credits) 



How Important to Program? Comments 



Behavior Management (3) 


1 2 


3 


4 


Facilitating 
Mainstreaaing (3) 


1 2 


3 


4 


Facilitating 
Transitions (2) 


1 2 


3 


4 


FSFE/Practicum III (9) 


1 2 


3 


4 


Independent Living 
Instruction (2) 


1 2 


o 


4 


Methods Practicum 
(Winter) (2) 


1 2 


3 


4 


Professional 
Seminar (1/term) 


1 2 


3 


4 


Program Management (3) 


1 2 


3 


4 


Program Planning 
6 Evaluation (2) 


1 2 


3 


4 


Reading Ihstruction (3) 


1 2 


3 


4 


Reading Practicum (3) 


1 2 


3 


4 


Secondary Math Methods 
(3) 


1 2 


3 


4 



*j Q 



Course (Credits) 



How Important to Program? Comments 



Utilizing Micro- 
computers (2) 


1 


2 


3 


4 


Vocational Instruction (2) 


1 


o 


3 


4 


Elective s (6) 


I 


2 


3 


4 


Master's Project (3) 


1 


2 


3 


4 



Additional Courses (and recommended deletions) 



97 



Program Competency Assessment 



The following competencies have been identified by the field of special 
education as important for special education teachers to possess. These 
competencies are associated with more successful teaching and consequently 
higher student gains. These competencies have been addressed by the program 
through coursewcrk and practicum experiences. Please answer all questions 
for each competency listed below* Your responses will be useC by program 
staff to evaluate the extent to which the program is successfully addressing 
these competencies. 

1. Assess the current performance of pupils in academic and nonacademic 
areas using formal and informal assessment tools and observation. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3.4 

(b) How well was this competency addressed by the program? 

No t Par tial ly Adequa t ely Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



2. Formulate goals and objectives for individual pupils consistent with 
the assessment data in academic and nonacademic areas. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

Formulate Individual Educational Plans (IEPs) ♦ 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



Design instructional programs in academic and nonacademic areas for the 
implementation of I'flPs* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



(b) How well was this competency addressed by the program? 

Not Pa rtial ly Adequa tely Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



5. Evaluate* select , modify, create, and utilize appropriate instructional 
materials in academic and nonacademic areas. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

6. Use a variety of systematic teaching strategies with individuals, small 
groups, and large groups with the least restrictive environment, in- 
cluding community-based instruction t:hen appropriate. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



Utilize behavior management techniques as needed to maintain a positive 
teaching environment* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



Organize classroom experiences efficiently so that the amount of time 
spent on instruction activities is maximized* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 



(b) How well was this competency addressed by the program? 

Not Partial ly Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) ' How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

9* Design and utilize data systems to monitor pupil progress in academic 
and nonacademic areas* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

10# Communicate pupil progress to parents/guardians, pupils, and other 
school staff members* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



Design and utilize evaluation systems to monitor program effectiveness. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



Provide other school staff members (e.g., aides, peer tutors, volun- 
teers, parents, and regular classroom teachers) with programs for 
instructing handicapped pupils in the least restrictive environment. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

13* Manage support staff (e.g.,, aides, volunteers) in the educational 
environment, including the establishment of role descriptions, assign- 
ment of responsibilities, trairing, and provision of feedback on per- 
formance • 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

14. Coordinate the roles of school staff members serving handicapped 
pupils. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

< 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How veil was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

15* Facilitate the academic, administrative , and social integration of 
handicapped pupils with nonhandicapped pupils and their teachers in the 
least restrictive environment. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

16. Provide handicapped pupils and their families with information about 
available community services (e.g., mental health, vocational rehabil- 
itation, community colleges, and social welfare agencies). 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

1 OS 



(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addres sed Addres sed Addr es sed Addres sed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

17* Formulate Individual Transition Plans (ITPs). 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

18. Work cooperatively with community agencies which provide services to 
handicapped adolescents and adults. 

(a) How would you rate, your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How veil was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

19* Provide community based instruction when appropriate for handicapped 
adolescents* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

20. Provide community based work experience when appropriate for handi- 
capped adolescents* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How veil was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addressed Addressed Addressed Addressed 

12 34 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



21. Assist handicapped adolescents in the transition process through appro- 
priate counseling, referral, and participation on transition teams. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

(b) How well wau this competency addressed by the program? 

Not Partially Adequately Thorou£l ly 

Addressed Addressed Addressed Addressed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

22. Recognize the various types of handicapping conditions and the factors 
that contribute to various handicapped conditions. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Mzi ^'Msfactory Satisfactory Strong Very Strong 

2 3 4 



I "8 
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(b) How veil was this competency addressed by the program? 

No t Partial ly Adequa tely Tho roughly 

Addressed Addressed Addressed Addressed 

12 3 4 

(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 



23. Recognize the range of services that need to be offered to handicapped 
adolescents and adults* 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3'4 

(b) How well was this competency addressed by the program? 

Not Partially Adequately Thoroughly 

Addres sed Addres sed Addressed Addres sed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 

24. Recognize the legal foundations outlined by the Education of the Handi- 
capped Act and other federal legislation for providing education to 
handicapped adolescentn and adults. 

(a) How would you rate your strength on this competency prior to 
entering the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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(b) How well was this competency addressed by the program? 

Not Partial ly Adequately Thoroughly 

Addres sed Addres sed Addres sed Addres sed 



(c) How would you rate your strength on this competency after com- 
pleting the program? 

Unsatisfactory Satisfactory Strong Very Strong 

1 2 3 4 
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APPENDIX C: 

Sample FSFE Contract 



Ul 



University of Oregon Name 

Handicapped Learner Endorsement Placement f^j^L SrA&s£ ®££ott£C£. ~ A&o 
(Secondary Emphasis) Cooperating Tocher 7^acAer A 

Supervisor f/^rr 

CONTRACT: FINAL SUPERVISED FIELD EXPERIENCE 



Instruction For ABHLE Students: Check the 

class at will be large group 

Required (20 or m,„re students) : 

X Functional curriculum 

X Community-based vocational 

instruction 

Choose 2 

X Content tutoring 

j Remedial academics 

Learning Strategies instruction 



Events (check those events required) 

_X Attend 2 IEP meetings (required of all students) 

Child study team meeting 

3-year evaluation 

X ITP meeting 
Consulting with regular class teachers 



X Other (specify) M <ddl? < *chod> I l&adtL^ T^f/lcemen^ tf*e/tA jyo 



Student's Signature Cooperating Teacher's Supervisor's 

Si gna tur e Si gna tur e 



Date 
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SCHEDULE 
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Teaching Information Specifics 



Class 


Teacher 


Period/ 
Time 


Room 


# of 
Students 


Dare student will assume full 
responsibility ror class 
















~fkuch&r 


SnJ. 












w 

ir.ii 








UJork 

Experience 


G 


/r.zs- 
mis. 




1 


» 


Tr*-f 
Period 













rill in the weekly schedule on the next page. 
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